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OUT-of-SCHOOL LEARNING of TEACHER CANDIDATES’ OPINIONS 
on THEIR EXPERIENCE1 

 

Celalett;n ÇELEBİ2, Uğur ATASEVEN3& Ayşe MENTİŞ TAŞ4 
 
Abstract 

ThZs study desZgned usZng the case study research method—a type of qualZtatZve 
research—aZms to enable prospectZve teachers to gaZn experZence Zn out-of-school 
learnZng envZronments and to ZdentZfy theZr vZews based on theZr fZrst-hand experZences 
as both organZzers and partZcZpants Zn out-of-school learnZng actZvZtZes. The study 
Znvolved 27 female and 17 male prospectZve teachers studyZng Zn the MathematZcs, 
PrZmary EducatZon, and TurkZsh Language TeachZng departments of a publZc unZversZty 
Zn TürkZye. Data were collected vZa semZ-structured ZntervZew forms and analyzed 
usZng content analysZs. The analysZs of the prospectZve teachers' vZews regardZng the 
sZgnZfZcance of out-of-school learnZng experZences resulted Zn the ZdentZfZcatZon of nZne 
themes: communZcatZon, organZzatZon, entrepreneurshZp, creatZvZty, affectZve 
development, obstacles, teachZng skZlls, thZnkZng skZlls, and suggestZons. An 
examZnatZon of the prospectZve teachers' vZews on out-of-school learnZng envZronments 
revealed that actZvZtZes conducted Zn these settZngs posZtZvely contrZbuted to the 
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development of skZlls such as communZcatZon, organZzatZon, entrepreneurshZp, and 
creatZvZty, as well as to theZr affectZve and professZonal development. The prospectZve 
teachers ZdentZfZed fZndZng transportatZon/resources, securZng fZnancZal support, and 
adverse weather condZtZons as factors that hZnder or pose challenges to out-of-school 
learnZng actZvZtZes.  
Keywords: Out-of-School LearnZng, Teacher CandZdate OpZnZons, PreservZce 
Teachers, Case Study. 

 
Öğretmen Adaylarının Okul Dışı Öğrenme Ortamları Deney;mler;ne 

İl;şk;n Görüşler; 

 
Öz  
Öğretmen adaylarına okul dışı öğrenme ortamları konusunda deneyZm edZnmelerZ ve 
öğretmen adaylarının, okul dışı öğrenme etkZnlZklerZne düzenleyen ve katılımcı olarak 
Zlk elden deneyZmlerZne yönelZk görüşlerZnZ belZrlemeyZ amaçlayan bu çalışma nZtel 
araştırma yöntemlerZnden durum çalışması araştırma desenZnde tasarlanmıştır. 
Araştırmaya TürkZye'de bZr devlet ünZversZtesZnZn matematZk, sınıf ve Türkçe 
öğretmenlZğZ bölümlerZnde okuyan 27 kız ve 17 erkek öğretmen adayı katılmıştır. 
VerZler yarı yapılandırılmış görüşme formu Zle toplanmış ve ZçerZk analZzZ Zle analZz 
edZlmZştZr. Öğretmen adaylarının okul dışı öğrenme deneyZmZnZn anlamına ZlZşkZn 
görüşlerZnZn analZzZ sonucunda ZletZşZm, organZzasyon, gZrZşZmcZlZk, yaratıcılık, 
duyuşsal gelZşZm, engeller, öğretZm becerZsZ, düşünme becerZsZ ve önerZler olmak üzere 
9 tema belZrlenmZştZr. Öğretmen adaylarının okul dışı öğrenme ortamlarına yönelZk 
görüşlerZ ZncelendZğZnde; okul dışı öğrenme ortamlarında yapılan etkZnlZklerZn 
öğretmen adaylarının ZletZşZm, organZzasyon, gZrZşZmcZlZk, yaratıcılık gZbZ becerZ 
gelZşZmlerZ Zle duyuşsal gelZşZmlerZ ve meslekZ gelZşZmlerZ üzerZnde olumlu yönde 
katkısı olduğu belZrlenmZştZr. Öğretmen adayları okul dışı öğrenme etkZnlZklerZnZ 
engelleyZcZ ve zorlayıcı unsurlar olarak; araç bulma, ekonomZk destek, olumsuz hava 
koşullarını belZrtmZşlerdZr.  
Anahtar KelBmeler: Okul Dışı Öğrenme, Öğretmen Adayı GörüşlerZ, Öğretmen 
Adayları, Durum Çalışması. 

 

 INTRODUCTION  

The %mportance of the concept of learn%ng %s based on a s%mple fact. We acqu%re 
most of the knowledge, sk%lls, att%tudes and behav%ors we need to surv%ve by 
learn%ng. We learn how to behave, how to work, how to th%nk, and even how 
to learn all these %nd%rectly or d%rectly (Yıldırım, 1998). If the %nteract%on of a 
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person w%th h%s/her env%ronment leads to an %ntellectual, affect%ve or 
behav%oral change, one can talk about learn%ng. The person who learns 
someth%ng new %s now def%n%tely d%fferent from the prev%ous one. W%th new 
learn%ng, a person's capac%ty develops; s/he becomes able to do someth%ng that 
s/he could not do before. In a broader sense, as a result of learn%ng, the 
%nd%v%dual attaches a new mean%ng to the un%verse s/he %s %n and redef%nes 
h%s/her pos%t%on. (Özden, 2003). A person's learn%ng ab%l%ty allows h%m/her a 
constant change %n h%s/her way of l%fe. Therefore, c%v%l%zed soc%et%es regard 
educat%on systems as an %mportant nat%onal %ssue and constantly str%ve to 
develop better teach%ng methods (Cüceloğlu, 1991).  

S%nce learn%ng %s affected by cogn%t%ve, affect%ve and soc%al factors, %t %s 
%mportant how learners th%nk, feel and act. In th%s case, learners should not be 
just v%ewers and consumers. Although learn%ng %s often assoc%ated w%th school, 
%t actually cont%nues throughout l%fe. As a matter of fact, we get a very small 
part of the %nformat%on we need to surv%ve from school, and to a large extent, 
we learn from our exper%ences (Yıldırım, 1998). Based on the fact that 
educat%on or learn%ng %s not l%m%ted to school today, the development of 
comprehens%ve extracurr%cular act%v%t%es has become an %mportant feature of 
modern educat%on.   

Out-of-school act%v%t%es are part of learn%ng that extend the scope of the 
curr%culum and %nclude d%rect learn%ng exper%ences. Prov%ded that %t %s planned 
on the bas%s of educat%onal programs and ach%evements (Ş%mşek & Kaymakçı, 
2015), teach%ng pract%ces outs%de the school are another form of teach%ng 
(Türe, 2022). Learn%ng out-of-the-school %s not a goal, but a tool prov%d%ng a 
learn%ng framework that uses the env%ronment and commun%ty, develops 
learn%ng capac%ty, and prov%des var%ous exper%ences to ch%ldren and young 
people.  

Out-of-school exper%ences d%ffer from those that occur w%th trad%t%onal 
teach%ng methods, as ch%ldren and young people can be encouraged to use a 
w%der range of soc%al sk%lls, such as leadersh%p and teamwork. Indeed, 
ev%dence suggests that out-of-school learn%ng can help %ncrease ach%evement 
and %mprove pos%t%ve behav%or %n the school (Educat%ng Adventures, 2022a). 
W%th learn%ng exper%ences tak%ng place outs%de the school, when students put 
what they theor%zed beh%nd the desk %nto pract%ce %n the “actual world”, a 
learn%ng exper%ence enhanc%ng learn%ng and support%ng personal and soc%al 
development emerges (Larsen et al., 2017) %n other words, “exper%ent%al” or 
“authent%c” learn%ng takes place (Cla%borne et al., 2020).  
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S%nce out-of-school learn%ng %ncludes educat%onal act%v%t%es done outs%de the 
school, %t can also be descr%bed as out-of-class learn%ng, outdoor learn%ng or 
f%eld tr%p %n the l%terature. Teach%ng out of school can help teachers see the 
world and env%ronment through students' eyes and teach some courses to 
students better (Cla%borne et al., 2020). Educat%onal outcomes of these 
act%v%t%es focus on the follow%ng f%ve areas (Behrendt & Frankl%n, 2014):  

• Develop%ng soc%al and personal sk%lls  
• Develop%ng observat%on and percept%on sk%lls  
• Add%ng relevance and mean%ng to learn%ng  
• Prov%d%ng f%rst-hand real-world exper%ences  
• Increas%ng %ntr%ns%c mot%vat%on and %nterest %n the subject 

Out-of-school learn%ng encourages ch%ldren and young people to part%c%pate %n 
aesthet%c, phys%cal, affect%ve and cogn%t%ve exper%ences as part of the%r 
learn%ng. Moreover, learn%ng %n a less structured env%ronment can prov%de a 
more relax%ng learn%ng exper%ence for many students (Bozkurt, 2021). Stud%es 
%nd%cate that outdoor learn%ng offers some health benef%ts for student, by 
%ncreas%ng the use of green space or “green exerc%se” and the%r phys%cal 
act%v%ty levels (Learn%ng and Teach%ng Scotland 2010), and that outdoor 
learn%ng exper%ences also offer some personal benef%ts for commun%cat%on, 
problem solv%ng, %nformat%on technolog%es, collaborat%on, and learn%ng sk%lls 
(Learn%ng and Teach%ng Scotland, 2010). In add%t%on, outdoor act%v%t%es can be 
an opportun%ty for students to explore the nature %n real%ty (Henr%ksson, 2018) 
and %t can be very useful %n courses related to both natural and soc%al sc%ences 
(Tal, 2012; Topçu, 2017; Torun, 2021; Yıldırım, 2020).  

In some stud%es, %t has come out that organ%z%ng a school tr%p or out-of-class 
learn%ng act%v%ty may seem more costly for teachers than %t actually %s %n many 
respects (Educat%ng Adventures, 2022b), and that teachers do not have enough 
%nformat%on about the necessary procedures before v%s%ts to out-of-school 
env%ronments (Başak, 2021). In add%t%on, %t has been concluded that teachers' 
att%tudes towards out-ofschool learn%ng and the%r awareness of out-of-school 
learn%ng are %mportant, and that teachers' lack of self-conf%dence and lack of 
exper%ence %n out-of-school learn%ng appear to be a reason for avo%d%ng outof 
-school learn%ng (Henr%ksson, 2018). In order for teachers to have a more 
pos%t%ve approach towards out-of-school learn%ng, %t %s %mportant that they take 
courses, and exper%ence out-of-school learn%ng when they were teacher 
cand%dates. Accord%ngly, %n th%s research, %t was thought that %t would be useful 
to reveal the op%n%ons of teacher cand%dates who took the out-of-school 
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learn%ng course about the knowledge they ga%ned dur%ng th%s course and the 
exper%ences they had.  

W%th%n the scope of the research, var%ous out-of-school learn%ng act%v%t%es were 
organ%zed %n Konya and Ereğl% at locat%ons assoc%ated w%th educat%on, h%story, 
sc%ence, and soc%al l%fe. The study %s expected to contr%bute both to the 
l%terature on out-of-school learn%ng and to the exper%ences ga%ned by the 
students. Furthermore, these act%v%t%es are ant%c%pated to help students develop 
a pos%t%ve perspect%ve on out-of-school learn%ng, as well as acqu%re knowledge 
and %mprove the%r sk%lls regard%ng the plann%ng and %mplementat%on of 
profess%onal act%v%t%es. The a%m of th%s research %s to enable pre-serv%ce 
teachers to ga%n exper%ence %n out-of-school learn%ng env%ronments and to 
determ%ne the%r v%ews on these exper%ences. The research quest%ons formulated 
for th%s purpose are as follows: 

(1) What are the students' v%ews regard%ng out-of-school learn%ng 
act%v%t%es? 

(2) How do out-of-school learn%ng act%v%t%es contr%bute to the students' sk%ll 
development? 

(3) What are the contr%but%ons of out-of-school learn%ng env%ronments to 
the teach%ng profess%on?  

 
METHOD 

This study, which aims to reveal the views of prospective teachers regarding out-
of-school learning environments, adopts the case study design—a qualitative 
research method. A case study is a scientific research method used when a 
phenomenon requires in-depth examination (Büyüköztürk, 2022). As this study 
aims to identify the experiences prospective teachers gain while organizing and 
participating in out-of-school learning activities, as well as their views on these 
experiences, it is classified as a case study.  

Participants  

This study was conducted within the scope of an elective course titled "Out-of-
School Learning Environments" offered at a public university in Türkiye. Forty-
six pre-service teachers—enrolled in the second and third years of the Turkish 
Language Teaching, Mathematics Teaching, and Primary Education departments 
and having voluntarily selected the course—participated in this elective. 
However, a total of 44 students—27 female and 17 male—voluntarily 
participated in the study. Of the participants, 27 were studying Turkish Language 
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Teaching, 15 were in Primary Education, and 2 were in Mathematics Teaching. 
Two students did not wish to be included in the data collection process. No 
negative consequences were imposed on the students who declined to participate 
in the data collection process. The participants were selected using the purposive 
sampling method, which enables the acquisition of in-depth information 
regarding the topics under investigation (Balcı, 2004).  

Data Collection Tool & Data Collection  

In this study, a semi-structured interview form was used as the data collection 
tool. Semi-structured interviewing is one of the most effective methods for 
gathering information about participants' experiences, emotions, thoughts, and 
attitudes (Yıldırım & Şimşek, 2013). Based on a literature review and expert 
opinions, a draft semi-structured interview form consisting of 12 questions was 
prepared. Subsequently, the researchers consulted three experts from two 
different departments specializing in out-of-school learning environments to 
obtain their feedback. Necessary revisions were made to the form in light of the 
experts' opinions. A pilot study was conducted with 10 pre-service teachers who 
were not included in the main study, resulting in the creation of the final form, 
which consisted of 9 questions.  

The research data were collected at the end of the 2021–2022 academic year fall 
semester using the semi-structured interview form, which was prepared as a 
Google Form.  

Data Analysis  

The content analysis, one of the qualitative analysis methods, was used in the 
analysis of the data. The basic process in content analysis is to gather similar data 
taking certain concepts and themes into account, and to organize and interpret 
them in a way that the reader can understand (Yıldırım & Şimşek, 2013). In the 
analysis, first of all, the data were reviewed in detail and appropriate codes were 
created. Later on, the categories were created considering the common or 
different features among the codes.  

Sub-themes and themes were determined based on the codes. In order to ensure 
validity, direct quotations were included in the research as well.  Thinking that 
direct quotations would not be ethical, instead of using their real names, they were 
coded as TC1 (teacher candidate 1), TC2, TC3… In order to increase the 
reliability, the data were analyzed by both researchers and the findings were 
compared. The process of coding and deciding on the appropriate categories and 
themes was done, cooperatively, by both researchers. The necessary corrections 
were completed by discussing the “consensus” and “disagreement” between the 
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researchers and Miles and Huberman's (1994) formula, 
Consensus/Agreement+DisagreementX100, was used to calculate the reliability. 
Accordingly, the reliability of the study was determined as 91.8.  

Out of School Learning Activities  

This research was done with the participation of students from classroom 
teaching, Turkish teaching and mathematics teaching departments who 
voluntarily registered out-of-school learning course. First of all, the researchers 
informed the participants, for two weeks, about the type and purpose of the 
activity, course outcomes, things to consider during the activities, trip plans, 
permissions, things to be done, paperwork, transportation, sponsor support, out-
of-school teaching environments that can be used in the course. Taking their 
departments into account, groups of 4-6 people were formed. Each week, out-of-
school learning activities were designed and implemented by a group of teacher 
candidates, covering the acquisitions (knowledge, skills, values) of the courses 
they will teach when they start the profession. The researchers guided the groups 
organizing every stage of the activities, from planning to evaluation. However, 
all other arrangements like planning, doing the event, evaluation, transportation, 
catering, gifts, sports equipment, artists, meals, etc. were done by group members 
organizing the event.  

The first event was held in Konya Mevlana Museum due to its historical and 
cultural importance. The group members organizing the event prepared some 
activities about the museum. They informed their friends about the scientific and 
literary characteristics of Mevlana himself, his works, and the historical places in 
the area. They also handed the worksheets out they prepared to their friends in 
order to attract attention to the artifacts in the museum and asked them to fill the 
worksheets in.  

In order to draw attention to the role of the science center in education, the second 
visit was to Konya science Center. Sultans of Science, Our Body, Our World, 
Our Universe, New Horizons, Basic Steps galleries and workshops in the 
NanoFest area were visited with the help of guides. The group members discussed 
the importance of science in our lives, the functions of science centers and their 
contribution to education. After the activity, the participants filled the worksheets 
prepared by the group members in, again.  

The third activity was held in Ereğli Vasfiye Ergin Nursing Home in order to 
understand human life holistically, to acquire basic human values, to ensure 
intergenerational integration, and to have a good time with elderly people. During 
the visit to the nursing home, the participants listened to the life stories of the 
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elderly, gave them various gifts, recited poems and sang folk songs to the 
accompaniment of saz. They brainstormed what could be done to spend time 
more efficiently and to improve the living conditions of the elderly. In addition, 
the participants wrote essays on the life cycle of people.  

As part of the fourth activity, participants visited the historic school campus, 
which has served successively as the İvriz Village Institute, the İvriz Anatolian 
Teacher Training High School, and—currently—the İvriz Social Sciences High 
School. The school principal introduced the school, gave information about the 
historical development and current status of the school, and talked about the 
importance of the school in terms of reflecting the developments in education 
during the republican period. Afterwards, the group members went to the area 
where the İvriz Rock Monument is located and gave information about the 
historical background of it. The participants formed a mind map reflecting the 
places, feelings, thoughts, and the information they got during the activity 
considering the figures of the İvriz Rock Monument.  

The fifth event was held at a village school called Aziziye Ayşana Özkoçak 
Primary School. The day of the event coincided with the Teachers' Day on 
November 24, and during the event, it was emphasized that teaching is a sacred 
profession and done in all kinds of environments. The teachers were treated to 
Roses and Turkish delight. Teachers and teacher candidates played various games 
such as sack race, darts, volleyball, basketball, musical chairs, face painting, golf, 
badminton, tug-of-war, and there was also a clown show. The participants handed 
out some pencil sets to the students. They also wrote texts, poems and drew 
pictures etc., describing the event that most affected them during the event.   

The sixth event was held at the Ereğli Museum, located in downtown Ereğli and 
had artifacts from various periods. The curator informed us about the artifacts in 
the museum. The participants exchanged ideas on how museum education can be 
done in primary and secondary school Turkish courses, and how they can be 
associated with courses. In the second stage of the event, the participants went to 
the Rüstem Pasha Caravanserai, from the Ottoman period, located in downtown 
Ereğli. The participants were informed about the architectural features of the 
caravanserai, its purposes of use (currently serving as the national library), 
Rüstem Pasha, who had the caravanserai built, and the conditions of the period. 
The group members asked the participants to fill the worksheets in they had 
prepared about the artifacts in the museum and the caravanserai.  

As the seventh activity, AFAD teams informed the students about disaster 
awareness and did fire drills. In the eighth event, the students planted saplings in 
the school garden on 11.11.2021. In the ninth event, since the weather conditions 
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were not suitable, virtual museum visits, synchronous or asynchronous 
broadcasts of various national parks in the world were done. For each of the 
activities the participants were asked to write articles, poems, pictures, 
compositions, and make posters or mind maps.  
Eth;cal Cons;derat;ons  

The researcher declares that he carr%ed out the study by adher%ng to the eth%cal 
rules that must be followed %n human exper%ments as stated %n the Hels%nk% 
Declarat%on of 2013. Furthermore, th%s study was conducted %n accordance w%th 
the approval of the Selcuk Un%vers%ty Faculty of Letters Sc%ent%f%c Eth%cs Rev%ew 
Comm%ttee, numbered 2022/17.  

 

FINDINGS  

Th%s part has the f%nd%ngs of the research and the op%n%ons of teacher cand%dates 
on the%r out-of-school learn%ng exper%ences. As a result of the analys%s, 9 themes 
called “commun%cat%on”, “organ%zat%on”, “entrepreneursh%p”, “creat%v%ty”, 
“affect%ve development”, “obstacles”, “teach%ng sk%lls”, “th%nk%ng sk%lls” and 
“recommendat%ons” have emerged. The op%n%ons of pre-serv%ce teachers about 
the contr%but%on of act%v%t%es %n out-of-school learn%ng env%ronments to the%r 
sk%ll development are g%ven %n Table 1.  

 
Table 1  
Effects of the activities done during out-of-school learning environments 
course on the skills development of teacher candidates 
Theme   Sub-theme Student Statements 

 C
om

m
un

ic
at

io
n  

Contacting 
… I had the opportunity to easily communicate with people from different 
ages and groups in the places I went to for the event (museum, science 
center, village ...) and witness their lives. TC 10 

Self-
expression  

It helped me express myself better. It has become easier for me to 
communicate with people easily. TC 26 

Listening I learned to listen to people better TC 40 
Empathy
  

Since we learned to think like others, it had positive effects on our 
communication TC 39 

Socializati
on 

It has improved our social relations. It allowed us to meet new friends TC 
27 

O
rg

an
iz

at
io

n  The target 
audience I got an idea about which activities to do for which age groups TC 42 

Needs 
analysis 

I learned what attracted people's attention, what to do about it, what to pay 
attention to. TC 13 

Planning When I started to prepare one, I realized that it is necessary to think 
carefully about every detail. TC 38 
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Making an 
organization 

Activities in out-of-school learning environments have had a very 
positive impact on our organizational skills... TC18. 

Teamwork 
First, it taught me what teamwork is. We talked to our teammates first, 
listened to each other, and talked to other people while organizing… 
TC 2. 

En
tr

ep
re

ne
ur

sh
ip

 

Being active-
sociable 

While planning the event, thinking about how to do it, generating 
ideas, exchanging ideas with people, and being in contact with people 
at the events we went to, increased my entrepreneurial skills and made 
me a more active person TC 23. 

Perseverance - 
persistence 

This course taught me to use all the possibilities, not to be discouraged, 
and to strive to realize an idea. TC 32. 

Building self-
confidence 

I'm a shy person. While planning an event, I think that my self-
confidence increases by communicating with people who are older or 
younger than me. As for the teaching profession, it was a great 
contribution to me as I should not be shy. TC 14 

Innovative 
outlook 

While planning the activities, I realized that the teaching profession 
should actually get rid of traditional methods and take into account the 
needs of the age and individuals, as well as the modern educational 
models all over the world, and shape our teaching and education 
accordingly. TC 10 

Risk taking It taught me to take risks and stick to them. TC 13. 
Prediction I need to consider possible risks. TC 24 

C
re

at
iv

ity
 

Fluency 

At the museum, I got an idea: "Leave a work on the world". This idea 
opened my horizons. We are not creative at all, nowadays. We are 
passive in our most creative age for reasons such as academic pursuits, 
work, retirement etc. … TC 17 

Elaboration 
In these activities we prepared gifts for children, by paying attention 
to their age groups. I think it returns me well as we design activities 
that require dexterity and creativity. TC 10 

Flexibility 
It definitely increased my thinking ability. It has contributed positively 
to our thinking about how we can produce something different in the 
most difficult times. TC 12 

Originality 
…For example, planting and traveling activities can be used together. 
You can go to a place in need of forestation, and students can do 
forestation there. TC 11 

Cons%der%ng Table 1, teacher cand%dates state that the%r commun%cat%on sk%lls have 
%mproved. They stated that they have learned how to commun%cate w%th people 
of d%fferent ages and backgrounds thanks to the out-of-school learn%ng act%v%t%es; 
they met d%fferent people and became more soc%al%zed. Out-of-school learn%ng 
act%v%t%es have contr%buted to the development of the%r commun%cat%on sk%lls, 
wh%ch are also necessary %n terms of teach%ng, such as express%ng themselves, 
speak%ng %n front of the commun%ty, persuad%ng, be%ng open to cr%t%c%sm, 
empath%z%ng, and act%ve l%sten%ng.  
Add%t%onally, it has been found that that the teacher cand%dates' out-of-school 
learn%ng act%v%t%es have %mproved the%r organ%zat%onal sk%lls. They also stated that 
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they ga%ned some sk%lls such as recogn%z%ng the target aud%ence and tak%ng the%r 
needs %nto account wh%le mak%ng an organ%zat%on and plann%ng an event down to 
the smallest deta%l. They shared the work among the%r teammates dur%ng the 
organ%zat%on and that they d%d the act%v%t%es through teamwork.  

It %s concluded that out-of-school learn%ng env%ronments %mprove the 
entrepreneur%al sk%lls of teacher cand%dates, too. They also contr%bute to the 
development of teacher cand%dates’ character%st%cs of be%ng act%ve-soc%able, 
persever%ng-pers%st%ng and cooperat%ng. It can be concluded that w%th these 
act%v%t%es, teacher cand%dates have an %nnovat%ve perspect%ve, ga%n self-
conf%dence, and develop entrepreneur%al character%st%cs such as tak%ng r%sks and 
pred%ct%ng the future.  

It can also be thought that the act%v%t%es carr%ed out %n out-of-school learn%ng 
env%ronments course have contr%buted to the creat%v%ty of teacher cand%dates. 
They stated that they developed d%fferent %deas thanks to the act%v%t%es, deta%led 
all the stages from plann%ng to %mplementat%on, ga%ned flex%b%l%ty %n f%nd%ng 
d%fferent solut%ons when faced w%th d%fferent s%tuat%ons, and developed or%g%nal 
%deas %n des%gn%ng act%v%t%es based on the%r exper%ences and observat%ons.  

 

Table 2 
Effects of the act%v%t%es done dur%ng out-of-school learn%ng env%ronments course 
on the affect%ve development of teacher cand%dates  

Theme Sub-theme Student Statements  

A
ffe

ct
Iv

e 
de

ve
lo

pm
en

t  

SatIsfactIon We had a lot of fun act*v*t*es, espec*ally our v*s*ts to our elderly 
people and the v*llage school event made me very emot*onal. It was 
very pleas*ng to see the happ*ness on the*r faces and to see them 
hav*ng fun. After these act*v*t*es, I want to be a teacher to students 
who do not have the opportun*ty. TC 32  

ExcItement It was usually exc*t*ng and enjoyable because we d*scovered new 
th*ngs. TC 8  

MotIvatIon Because, the *nnocent look *n the eyes of the ch*ldren *n the v*llage 
schools we went to reflected the*r grat*tude. Therefore, I would l*ke 
to state that I was very *mpressed wh*le do*ng th*s act*v*ty, and th*s 
event added a lot to me. TC 10  

FeelIng 
valued 

When the event ended and my fr*ends were happy and sat*sf*ed, I felt 
proud and happy. There were t*mes when I found myself *n the 
act*v*t*es of my fr*ends and felt l*ke a human be*ng. For example, a 
v*s*t to a nurs*ng home and a v*llage school act*v*ty are examples of 
these. TC 25  

CurIosIty It caused me to act w*th cur*os*ty l*ke ch*ldren. TC 37  
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DIscoverIng 
somethIng 

new 

I felt just l*ke an explorer. I was fasc*nated by w*tness*ng new th*ngs 
at each event. It was as *f I was d*scover*ng everyth*ng I saw and 
w*tnessed. Espec*ally *n the act*v*t*es w*th *ntense mob*l*ty, th*s 
feel*ng was he*ghtened. TC 11  

ComplIcated 
feelIngs 

Wh*le do*ng the act*v*ty, I exper*enced many emot*ons at the same 
t*me. I was exc*ted, my self-conf*dence *ncreased, I was sad, 
somet*mes I despa*red, I was happy, I had fun. TC 23  

Sadness The nurs*ng home act*v*ty, espec*ally, made me very emot*onal. TC 8  
AnxIety We also worr*ed about whether our fr*ends would l*ke our event or *f 

*t would turn out as we planned. TC 42  
GettIng rId 
of anxIety 

I was a l*ttle exc*ted before do*ng the event. I was wonder*ng *f there 
would be any problems. Later, I overcame th*s exc*tement by talk*ng 
to my group mates. I was very happy dur*ng the event. TC 9  

Tak%ng Table 2 %nto account, %t %s obv%ous that the act%v%t%es create d%fferent 
emot%onal states %n teacher cand%dates. Almost all of the teacher cand%dates 
descr%bed the act%v%t%es as pleas%ng, fun and exc%t%ng. It has been found that act%ve 
part%c%pat%on %n the act%v%t%es and do%ng work for the benef%t of the soc%ety cause 
teacher cand%dates to feel valuable and mot%vate them to start the%r profess%on. It 
can be thought that the part%c%pants’ encounters w%th d%fferent s%tuat%ons %n the%r 
learn%ng env%ronments %ncrease the%r cur%os%ty and make them feel l%ke explorers. 
The teacher cand%dates stated that they exper%enced d%fferent emot%ons such as 
happ%ness, hopelessness, exc%tement and anx%ety dur%ng the act%v%t%es. They also 
stated that they were worr%ed before the act%v%t%es, but they overcame the%r anx%ety 
%n t%me. 
  

Table 3 
The obstacles that teacher cand%dates exper%ence dur%ng out-of-school learn%ng 
env%ronments course  

Theme  Sub-theme Student Statements  

 

TransportatIon  
              
TechnIcal Issues  
Weather 
condItIons  
             
EconomIc 
problems 
AmbIguIty  
The dIffIculty of 
determInIng an 
actIvIty  

We had trouble f*nd*ng a veh*cle. But after a short wh*le we got *t 
done. TC 38  
Wh*le do*ng the act*v*ty, we faced some obstacles. At t*mes, we 
could not put what we had *n m*nd *nto pract*ce. We tr*ed to f*nd new 
solut*ons *nstead. TC 21  
We encountered unwanted weather cond*t*ons dur*ng our event. TC 
29  
The only th*ng that challenged us was f*nd*ng sponsors. TC 35  
Not be*ng able to determ*ne the problems *n advance was one of the 
s*tuat*ons that put us *n an awkward s*tuat*on. TC 31.  
I had a l*ttle d*ff*culty *n f*nd*ng the r*ght event. Apart from that, we 
progressed qu*te n*cely. TC19  O

bs
ta

cl
es
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FatIgue  

F*rst of all, we had to gather *n one place and work w*th fr*ends to 
prepare g*fts for ch*ldren. Go*ng to the youth center was obv*ously 
t*r*ng for me, but when we d*str*buted the g*fts to the ch*ldren, there 
was no trace of t*redness when we saw the happ*ness *n the 
ch*ldren's faces. TC 10  

Cons%der%ng Table 3, %t %s clear that many external and %nternal factors affect 
teacher cand%dates wh%le organ%z%ng out-of-school learn%ng act%v%t%es. Some of the 
external factors can be l%sted as f%nd%ng the necessary veh%cle for transportat%on, 
techn%cal problems that ar%se from t%me to t%me, amb%gu%t%es, undes%rable weather 
cond%t%ons, and some obstacles such as the d%ff%culty of determ%n%ng the r%ght 
act%v%ty and the fat%gue they exper%ence dur%ng the act%v%ty.  

 
Table 4  
Effects of the activities done during out-of-school learning environments course 
on the professional development of teacher candidates 
Theme  Sub-theme             Student Statements 

Te
ac

hi
ng

 sk
ill

s  

Attracting 
attention I learned how to draw children's attention to the course. TC13 
Planning and 
implementing 
an event 

While planning an organization, we learned what to do from the 
beginning to the end. TC 31 

Ensuring 
permanent 
learning 

I will ensure learning to be more permanent. TC 20 

Making learning 
easier 

I think that such activities develop students and enable them to learn 
more easily… So organizing these activities in this course can be an 
exercise for me. I think I will not have any difficulties as I know 
how to plan and organize an event in the future. TC 23 

Student-
centered 

I will plan my activities according to the needs and interests of the 
students. We learned practically how to do the activities in the 
correct way. This will be helpful for me when I become a teacher. 
TC 35 

Developing a 
positive attitude 
for the course 

I learned how to make children learn effectively, how to like the 
lesson and the school. TC13 

Learning by 
experience 

What I learned in this course taught me that everything is a part of 
education and it can be done anywhere, even in the most challenging 
conditions. I believe that this course contributed a lot to me to be a 
good teacher since learning by experience will provide permanent 
learning for children. TC 25 

Th
in

ki
ng

 
sk

ill
s 

 

Innovative 
outlook 

I realized that education can be done everywhere, not just in the 
classrooms.  I want to create this awareness in my students… TC 38 

Multidimensiona
l thinking When planning, there should always be alternative plans. TC 37 
Scientific 
thinking 

I have developed my scientific thinking as well as an understanding 
of art. The artifacts there are arranged in chronological order and 
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have the characteristics of the period. For instance, information 
about the Neolithic age and the biface are exhibited in the same 
section. This is “systematicity”, one of the most important 
characteristics of science. TC17 

Change of 
mentality 

 Now, I know that nothing is impossible. With intention, one can 
work out many issues. TC 25 

Getting 
experience 

It taught me what to think about, how to act and how to make 
students active when making a plan for my students in the 
future…TC 41 

Tak%ng Table 4 %nto account, %t %s obv%ous that the act%v%t%es done %n the out-of-
school learn%ng course tr%ggered a change %n th%nk%ng sk%lls of teacher cand%dates. 
The act%v%t%es help the part%c%pants to %mprove the%r sk%lls such as plann%ng and 
do%ng act%v%t%es, how they w%ll attract student attent%on to the course and how they 
w%ll ga%n a pos%t%ve att%tude towards the course, student-centered teach%ng for 
permanent and easy learn%ng, and learn%ng by exper%ence. The teacher cand%dates 
stated that they %nternal%zed the %dea that educat%on could be done %n any 
env%ronment as well as the classroom, as a result of the act%v%t%es. They also 
%mproved the%r sc%ent%f%c th%nk%ng sk%lls, and ga%ned the ab%l%ty to th%nk 
mult%d%mens%onally about poss%ble s%tuat%ons, and learned how to transfer the%r 
exper%ences to the%r students.  

 
Table 5 
Suggestions of teacher candidates about the activities done during out-of-school 
learning environments course 
Theme Sub-theme Student Statements 

Su
gg

es
tio

ns
 

Student 
participation  

In order for the event to be more effective, all participants should 
actively participate in the event. TC26 

Student 
centered 

Activities should attract student attention and should not be 
boring. If this can be ensured, students make the most benefit. 
TC 3 

Should have a 
realistic and 
detailed activity 
plan 

In order to benefit from the activities, the activity plan must be 
prepared in a realistic and detailed way at the very 
beginning…During the activity, it should be emphasized that 
students gain first-hand experience. Assignments or homework 
assigned after the activity should make the learning permanent 
and help students remember what they have learned. TC 18 

Should include 
more activities 

Since it is considered a waste of time, there are not enough 
activities and trips at schools and they are not thought to be 
important. I think that the experiences in out-of-school 
environments course are more memorable, therefore, such 
activities should be done more frequently. TC 23 
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The importance 
of activities 
should be 
explained 

Everyone should be informed about the importance of these 
events. School administrations should ensure that students visit 
such environments. TC 32 

An alternative 
plan 

First of all, I think that plans for each week should be ready for 
this course, which shows us that teaching can be done not only 
at school, but also by experiencing it personally, in order for this 
lesson to be more effective, alternative plans should be ready for 
undesirable situations. TC 22 

More 
disciplined 

The undisciplined behaviors of the participants affected the 
activities negatively. It will be beneficial for event organizers to 
be more active. TC 10 

The 
effectiveness 
review 

The contribution should be considered by observing its pros and 
cons, and if necessary, it should be included in the curriculum at 
all levels. TC 10 

Planning time While we were doing the activities, there was a limited time. I 
advise to consider the time very well before the activity. TC 21 

A guide There should be guides around. TC 27 
Transport  Transportation should be provided. TC 42 
Financial 
support  

I think that sponsor and some aid from the municipality will be 
beneficial in order to make the activities more attractive. TC 29 

Tak%ng Table 5 %nto account, %t %s clear that teacher cand%dates made some 
suggest%ons for the th%ngs to be cons%dered dur%ng plann%ng and %mplementat%on 
stages of act%v%t%es and the support%ve elements dur%ng the act%v%t%es %n order to 
make them more qual%f%ed. The part%c%pants also stated that the act%v%ty plans 
should be real%st%c and deta%led, and an alternat%ve plan should always be ready %n 
case th%ngs get compl%cated. The teacher cand%dates emphas%zed that the 
%mportance of out-of-school learn%ng act%v%t%es should be expla%ned and the 
act%v%t%es should be student-or%ented, that act%ve part%c%pat%on %n the act%v%t%es 
should be ensured, that the part%c%pants should be more d%sc%pl%ned, and that the 
effect%veness of the act%v%t%es should be rev%ewed from t%me to t%me, that when 
needed %t %s helpful to benef%t from gu%des, transportat%on fac%l%t%es and sponsors, 
%f poss%ble.  

 

DISCUSSION, CONCLUSIONS AND RECOMMENDATIONS 

In th%s study, a%m%ng to reveal the op%n%ons of teacher cand%dates about out-of-
school learn%ng env%ronments course, %t has been revealed that the course has a 
pos%t%ve effect on the sk%ll development, affect%ve development and profess%onal 
development of teacher cand%dates. In the %nterv%ews, the part%c%pants stated that 
they exper%enced some obstacles and negat%ve exper%ences such as f%nd%ng a 
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veh%cle to reach the place where the out-of-school learn%ng act%v%ty w%ll be held, 
undes%rable weather cond%t%ons, and d%ff%culty %n dec%d%ng on the act%v%ty. The 
part%c%pants also made some suggest%ons for the act%v%t%es to be more qual%f%ed. 
As a result of the analys%s 9 themes called “commun%cat%on”, “organ%zat%on”, 
“entrepreneursh%p”, “creat%v%ty”, “affect%ve development”, obstacles”, “'teach%ng 
sk%lls”, “th%nk%ng sk%lls” and “recommendat%ons” came out.  

Cons%der%ng the effects of the act%v%t%es done %n out-of-school learn%ng 
env%ronments on the sk%ll development of teacher cand%dates;  

(1) It has been concluded that %t contr%butes to the development of 
necessary commun%cat%on sk%lls that are very %mportant for teach%ng such as 
self-express%on, publ%c speak%ng, persuad%ng people, be%ng open to cr%t%c%sm, 
hav%ng empath%c sk%lls and act%ve l%sten%ng. Carr%er (2009) also concluded 
that when teacher cand%dates have the opportun%ty to learn %n authent%c out-
of-school env%ronments, the%r self-eff%cacy and self-conf%dence are 
pos%t%vely affected.  

(2) It has been found out that teacher cand%dates %mprove the%r 
organ%zat%onal sk%lls through exper%ences such as gett%ng to know the target 
aud%ence, tak%ng the%r needs %nto account, plann%ng the organ%zat%on, and by 
shar%ng the work among the team members dur%ng the process. S%l%con 
Valley (2016) states, %n %ts report based on observat%ons, that out-of-school 
learn%ng can help students plan, choose among alternat%ves, reflect the%r 
exper%ences and learn from exper%ences, as well as develop a sense of 
belong%ng and better commun%cat%on w%th the%r peers and adults by 
develop%ng strong soc%al sk%lls, and %n turn, as a result of the development 
of soc%al sk%lls, leadersh%p, cooperat%on w%th others, tak%ng respons%b%l%ty, 
be%ng product%ve and entrepreneur%al character%st%cs develop.  

(3) It has been concluded that the act%v%t%es have contr%buted to the 
development of entrepreneur%al character%st%cs %n teacher cand%dates such as 
part%c%pat%ng %n the act%v%t%es, collaborat%ng, hav%ng an %nnovat%ve 
perspect%ve, ga%n%ng self-conf%dence, tak%ng r%sks and pred%ct%ng the future. 
Th%s result contr%buted to the %ncrease of the self-conf%dence %n students 
part%c%pat%ng %n the act%v%t%es, the development of the%r leadersh%p qual%t%es 
and to be more commun%cat%ve (Malone, 2008). It %s %n l%ne w%th Marchant 
et al. (2019a), conclus%on that out-of-school learn%ng env%ronments also 
contr%bute to the development of sk%lls such as problem solv%ng, perce%v%ng 
r%sks and d%scuss%ng, wh%ch are %mportant sk%lls for ch%ld development.   
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(4) It has been concluded that the act%v%t%es done %n out-of-school learn%ng 
env%ronments course have helped the part%c%pants to produce d%fferent %deas, 
ga%n the ab%l%ty to f%nd d%fferent solut%ons to d%fferent s%tuat%ons and 
problems, develop or%g%nal %deas by us%ng the%r exper%ences and 
observat%ons, and contr%bute to the development of the%r creat%v%ty.  

It came out that the part%c%pants descr%be the act%v%t%es as fun, sat%sfy%ng and 
exc%t%ng. In add%t%on, %t was concluded that the part%c%pants felt valuable and 
mot%vated, encounter%ng d%fferent s%tuat%ons %ncreased the%r sense of cur%os%ty, and 
exper%enced d%fferent emot%ons such as happ%ness, hopelessness, exc%tement and 
anx%ety dur%ng the act%v%t%es. The results of our research are also %n parallel w%th 
the results of some stud%es %n the l%terature. Cons%der%ng the results of prev%ous 
researches, the fact that teachers have pos%t%ve op%n%ons about the exper%ences 
they have had the course conf%rms th%s conclus%on (Ofsted, 2008; Ç%çek & Saraç, 
2017). Moreover, accord%ng to the research report publ%shed by Ofsted (2008), 
learn%ng out of the school contr%butes to %mprov%ng personal, soc%al and emot%onal 
development of students (Ofsted, 2008) and that out-of-school learn%ng %ncreases 
the des%re to learn, comm%tment to school and part%c%pat%on %n act%v%t%es (Fjørtoft, 
2004; Dettwe%ler et al., 2015) also support our results. Cons%der%ng the effects of 
the act%v%t%es done %n out-of-school learn%ng env%ronments course on the 
profess%onal development of teacher cand%dates, %t can be %nferred that, the 
part%c%pants' ab%l%t%es %n plann%ng and %mplement%ng act%v%t%es, catch%ng attent%on, 
ga%n%ng a pos%t%ve att%tude towards the lesson, fac%l%tat%ng learn%ng and ensur%ng 
permanent learn%ng, learn%ng by exper%ence, mult%d%mens%onal th%nk%ng, learn%ng 
how to transfer the%r exper%ences to the%r students, sc%ent%f%c th%nk%ng sk%lls and 
the bel%ef that learn%ng can also occur out of the scholl and develop%ng an 
%nnovat%ve perspect%ve have strengthened.  

Some research f%nd%ngs stat%ng that out-of-school learn%ng env%ronments help 
students reach h%gher learn%ng qual%ty by offer%ng more than they can do %n the 
school (Nundy, 2001), they offer opportun%t%es for the use of prev%ously learned 
%nformat%on, help the prev%ous %nformat%on to be more permanent, develop a 
pos%t%ve att%tude towards the lesson and %t contr%butes to the %ncrease %n 
mot%vat%on, creates an %nterest%ng and fun learn%ng env%ronment for the 
part%c%pants and %mproves the soc%al %nteract%ons of the part%c%pants (Ç%çek & 
Saraç, 2017) are %n parallel w%th the results of our study. Add%t%onally, Marchant 
et al. (2019a), %n the%r study, found out that out-of-school learn%ng env%ronments 
have some benef%ts %n personal, soc%al, phys%cal and curr%cular areas. They also 
stated that out-of-school learn%ng env%ronments have the effect on encourag%ng 
ch%ldren w%th all learn%ng styles to reach the goals of the curr%culum, keep%ng 
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students act%ve and support%ng learn%ng, and as a result, %t %s a method that helps 
students to real%ze the%r academ%c potent%al. Cons%der%ng the obstacles teacher 
cand%dates face %n the organ%zat%on of act%v%t%es, %t %s not%ced that they exper%ence 
some obstacles ar%s%ng from themselves such as f%nd%ng a veh%cle for 
transportat%on, hav%ng d%ff%culty %n determ%n%ng the act%v%ty, somet%mes, due to 
some external factors such as techn%cal problems, undes%rable weather cond%t%ons, 
and fat%gue.  

Accord%ng to the f%nd%ngs by Power et al. (2009), although there %s a lot of 
research on the benef%ts of out-of-school learn%ng, some obstacles such as 
resource constra%nts, %nflex%ble regulat%ons and r%sk avers%on are the l%m%t%ng 
factors. Accord%ng to Ernst (2014), students and teachers' concerns about safety 
and students' feel%ng that they are l%m%ted by the rules set by teachers negat%vely 
affect the %mplementat%on and part%c%pat%on %n out-of-school learn%ng act%v%t%es.  

Marchant et al. (2019b), suggested that %n order to el%m%nate th%s problem, support 
of school adm%n%strators and sen%or teachers, as well as the role of a fac%l%tator of 
parents, can be effect%ve %n el%m%nat%ng some of those obstacles. Accord%ng to 
MacQuarr%e (2018), %n order to el%m%nate the obstacles and %n order for these 
act%v%t%es to be successful, schools should regard them not as a separate act%v%ty 
from teach%ng, but as a way to ach%eve the goals of the curr%culum. Tak%ng the 
suggest%ons of teacher cand%dates regard%ng the act%v%t%es done %n out-of-school 
learn%ng env%ronments course %nto account, %t %s not%ced that they made 
suggest%ons about mak%ng a good, real%st%c and deta%led plan, prepar%ng 
alternat%ve plans, emphas%z%ng the %mportance of out-of-school learn%ng act%v%t%es, 
be%ng studentor%ented, ensur%ng the part%c%pat%on of all students, the eff%c%ency of 
the act%v%t%es, rev%ew%ng the act%v%t%es from t%me to t%me, gett%ng help from a gu%de 
when needed, prov%d%ng transportat%on and f%nanc%al support for act%v%t%es.  

It %s thought that out-of-school learn%ng act%v%t%es should be %ncluded more 
frequently w%th%n the scope of elect%ve and compulsory courses %n facult%es of 
educat%on.  

In order to make out-of-school learn%ng act%v%t%es %n facult%es of educat%on more 
eff%c%ent, %t %s thought that %t %s %mportant to make effect%ve plann%ng and to carry 
out act%v%t%es %n d%fferent learn%ng env%ronments.  

It would be useful to determ%ne the level of change %n students by conduct%ng 
more comprehens%ve research on the contr%but%on of out-of-school learn%ng 
env%ronments to students.  
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In order to benef%t more effect%vely from the act%v%t%es to be carr%ed out %n out-of-
school learn%ng env%ronments, %t %s necessary to establ%sh log%st%cal support 
mechan%sms such as transportat%on, organ%zat%on and food.  

 
REFERENCES  

Balcı, A. (2004). Sosyal b)l)mlerde araştırma: Yöntem tekn)k ve )lkeler. Pegem A  

Başak, Y. Ç. (2021). Okul yönet)c)ler)n)n, öğretmenler)n, öğrenc)ler)n ve vel)ler)n 
okul dışı öğrenmeye )l)şk)n görüşler) [Tez no. 685728] [Unpubl%shed 
Master’s thes%s, Hacettepe Un%vers%ty]. YÖK Ulusal Tez Merkez% 

Behrendt, M., & Frankl%n, T. (2014). A rev%ew of research on school f%eld tr%ps 
and the%r value %n educat%on. Internat)onal Journal of Env)ronmental & 
Sc)ence Educat)on, 9, 235–245. https://do%.org/10.12973/%jese.2014.213a 

Bozkurt, F. (2021). Öğretmen adaylarının sınıf dışı sosyal b%lg%ler deney%mler%. 
Journal of Qual)tat)ve Research )n Educat)on, 28, 183-203. 
https://do%.org/10.14689/enad.28.8 

Büyüköztürk, Ş., Akgün, Ö. E., Dem%rel, F., Karaden%z, Ş., & Çakmak, E. K. 
(2022). B)l)msel araştırma yöntemler). Pegem Akadem% 

Carr%er, S. J. (2009). The effects of outdoor sc%ence lessons w%th elementary 
school students on preserv%ce teacher’ self-eff%cacy.  Journal of Elementary 
Sc)ence Educat)on, 21(2), 35-48. https://do%.org/10.1007/BF03173683% 

Cla%borne, L., Morrell, J., Bandy, J., Bruff, D., Sm%th, G., & Fedesco, H. (2020). 
Teach)ng outs)de the classroom. Vanderb)lt Un%vers%ty Center for 
Teach%ng. https://cft.vanderb%lt.edu/gu%des-subpages/teach%ng-outs%de-the-
classroom/ 

Cüceloğlu, D. (1991). İnsan ve davranışı. Remz% Yayıncılık.  

Ç%çek, Ö., & Saraç, E. (2017). Fen b%l%mler% öğretmenler%n%n okul dışı öğrenme 
ortamlarındak% yaşantıları %le %lg%l% görüşler%, Ah) Evran Ün)vers)tes) 
Kırşeh)r Eğ)t)m Fakültes) Derg)s), 18(3), 504-522. 
https://do%.org/10.29299/kefad.2017.18.3.027 

Dettwe%ler, U., Ünlü, A., Lauterbach, G., Becker, C., & Gschrey, B. (2015). 
Invest%gat%ng the mot%vat%onal behav%or of pup%ls dur%ng outdoor sc%ence 
teach%ng w%th%n self-determ%nat%on theory. Front)ers )n Psychology, 6 
(125). https://do%.org/10.3389/fpsyg.2015.00125 

https://doi.org/10.12973/ijese.2014.213a
https://doi.org/10.14689/enad.28.8
https://doi.org/10.1007/BF03173683
https://cft.vanderbilt.edu/guides-subpages/teaching-outside-the-classroom/
https://cft.vanderbilt.edu/guides-subpages/teaching-outside-the-classroom/
https://doi.org/10.29299/kefad.2017.18.3.027
https://doi.org/10.3389/fpsyg.2015.00125


Out-of-School Learning of Teacher Candidates’ Opinions on Their Experience 

 
[4295] 

Educat%ng  Adventures  (2022b,  July 22). Why  )s exper)ent)al learn)ng 
)mportant? https://www.easchooltours.com/blog/exper%ent%al-learn%ng-
learn-through-exper%ence 

Educat%ng Adventures (2022a, July 22). The benef)ts of learn)ng outs)de the 
classroom. https://www.easchooltours.com/blog/the-benef%ts-of-learn%ng-
outs%de-the-classroom  

Ernst, J. (2014). Early ch%ldhood educators’ use of natural outdoor sett%ngs as 
learn%ng env%ronments: an exploratory study of bel%efs, pract%ces, and 
barr%ers. Env)ronmental Educat)on Research, 20(6), 735-752. 
https://do%.org/10.1080/13504622.2013.833596 

Fjørtoft, I. (2004). Landscape as playscape: The effects of natural env%ronments 
on ch%ldren's play and motor development. Ch)ldren Youth and 
Env)ronments, 14(2), 21-44. 
https://www.jstor.org/stable/10.7721/ch%lyoutenv%.14.2.0021 

 Henr%ksson, A. C. (2018). Pr%mary school teachers’ percept%ons of out of school 
learn%ng w%th%n sc%ence educat%on. Internat)onal Journal on Math, Sc)ence 
and Technology Educat)on, 6(2), 9–26. 
https://do%.org/10.31129/LUMAT.6.2.313 

Larsen, C., Walsh, C., Almond, N., & Myers, C. (2017). The “real value” of f%eld 
tr%ps %n the early weeks of h%gher educat%on: the student perspect%ve. 
Educat)onal Stud)es, 43(1), 110-121. 
https://do%.org/10.1080/03055698.2016.1245604 

Learn%ng and Teach%ng Scotland (2010). Curr)culum for excellence through 
outdoor learn)ng, https://educat%on.gov.scot/documents/cfe-through-
outdoor-learn%ng.pdf 

MacQuarr%e, S. (2018). Everyday teach%ng and outdoor learn%ng: develop%ng an 
%ntegrated approach to support school-based prov%s%on. Educat)on, 3-13, 
46(3), 345-361. https://do%.org/10.1080/03004279.2016.1263968 

Malone, K. (2008). Every Exper)ence Matters: An ev)dence based research report 
on the role of learn)ng outs)de the classroom for ch)ldren’s whole 
development from b)rth to e)ghteen years. Report comm%ss%oned by 
Farm%ng and Countrys%de Educat%on for UK Department Ch%ldren, School 
and Fam%l%es, Wollongong, Austral%a. https://www.face-onl%ne.org.uk 

https://www.easchooltours.com/blog/experiential-learning-learn-through-experience
https://www.easchooltours.com/blog/experiential-learning-learn-through-experience
https://doi.org/10.1080/13504622.2013.833596
https://www.jstor.org/stable/10.7721/chilyoutenvi.14.2.0021
https://doi.org/10.31129/LUMAT.6.2.313
https://www.tandfonline.com/author/Larsen%2C+C
https://www.tandfonline.com/author/Walsh%2C+C
https://www.tandfonline.com/author/Almond%2C+N
https://www.tandfonline.com/author/Myers%2C+C
https://www.tandfonline.com/author/Myers%2C+C
https://doi.org/10.1080/03055698.2016.1245604
https://education.gov.scot/documents/cfe-through-outdoor-learning.pdf
https://education.gov.scot/documents/cfe-through-outdoor-learning.pdf
https://education.gov.scot/documents/cfe-through-outdoor-learning.pdf
https://education.gov.scot/documents/cfe-through-outdoor-learning.pdf
https://education.gov.scot/documents/cfe-through-outdoor-learning.pdf
https://education.gov.scot/documents/cfe-through-outdoor-learning.pdf
https://education.gov.scot/documents/cfe-through-outdoor-learning.pdf
https://education.gov.scot/documents/cfe-through-outdoor-learning.pdf
https://doi.org/10.1080/03004279.2016.1263968


Celalettin ÇELEBİ, Uğur ATASEVEN & Ayşe MENTİŞ TAŞ 

 
[4296] 

/f%les/docman/research/every-ch%ld-matters-f%nal-research-summary/ 
download.pdf 

 Marchant, E., Todd, C., & Brophy, S. (2019b). Outdoor learn)ng has huge 
benef)ts for ch)ldren and teachers — so why )sn’t )t used )n more schools? 
The Conversat%on. https://theconversat%on.com/outdoor-learn%ng-has-
huge-benef%ts-for-ch%ldren-andteachers-so-why-%snt-%t-used-%n-more-
schools-118067#   

Marchant, E., Todd, C., Cooksey, R., Dredge, S., Jones, H., Reynolds, D., 
Stratton, G., Dwyer, R., Lyons R,, & Brophy, S. (2019a). Curr%culum-based 
outdoor learn%ng for ch%ldren aged 9-11: A qual%tat%ve analys%s of pup%ls’ 
and teachers’ v%ews. PLoS ONE, 14(5): e0212242. 
https://do%.org/10.1371/journal.pone.0212242 

M%les, M. B., & Huberman, A. M. (1994). Qual)tat)ve data analys)s: An expanded 
source book (2nd ed.). Sage. https://v%vaun%vers%ty.wordpress.com/ 
wpcontent/uploads/2013/11/m%lesandhuberman 1994.pdf 

Nundy, S. (2001). Ra)s)ng ach)evement through the env)ronment: The case for 
f)eld work and f)eld centres, nat)onal assoc)at)on of f)eld stud)es off)cers 
(NAFSO),  https://www.stem.org.uk/ resources/phys%cal/resource/204526/ 
ra%s%ng-ach%evement-throughenv%ronment-case-f%eldwork-and-f%eld  

Ofsted (2008). Learn)ng outs)de the classroom: How far should you go? Ofsted, 
https://www.lotc.org.uk/wp-content/uploads/2010/12/Ofsted-Report-Oct-
2008.pdf 

Özden, Y. (2003). Öğrenme ve öğretme. Pegem Yayıncılık.  

Power, S., Taylor, C., Rees, G., & Jones, K. (2009). Out‐of‐school learn%ng: 
var%at%ons %n prov%s%on and part%c%pat%on %n secondary schools, Research 
Papers )n Educat)on, 24(4), 439–460, 
https://do%.org/10.1080/02671520802584095 

S%l%con Valley (2016).  Nurtur%ng soc%al-emot%onal learn%ng %n  out-of-school-
t%me.http://sandh%llfoundat%on.org/wpcontent/uploads/2016/11/S%l%con_Va
lley_OST_F%nd%ngs_Report_Nov2016_Web.pdf 

Ş%mşek, A., & Kaymakçı, S. (2015). Okul dışı sosyal b%lg%ler öğret%m%n%n amacı 
ve kapsamı. A. Ş%mşek & S. Kaymakçı (Eds.), Okul dışı sosyal b)lg)ler 
öğret)m) (pp. 1–11). Pegem Akadem%. 

https://doi.org/10.1371/journal.pone.0212242
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isnt-it-used-in-more-schools-118067
https://doi.org/10.1371/journal.pone.0212242
https://www.lotc.org.uk/wp-content/uploads/2010/12/Ofsted-Report-Oct-2008.pdf
https://www.lotc.org.uk/wp-content/uploads/2010/12/Ofsted-Report-Oct-2008.pdf
https://www.lotc.org.uk/wp-content/uploads/2010/12/Ofsted-Report-Oct-2008.pdf
https://www.lotc.org.uk/wp-content/uploads/2010/12/Ofsted-Report-Oct-2008.pdf
https://www.lotc.org.uk/wp-content/uploads/2010/12/Ofsted-Report-Oct-2008.pdf
https://www.lotc.org.uk/wp-content/uploads/2010/12/Ofsted-Report-Oct-2008.pdf
https://www.lotc.org.uk/wp-content/uploads/2010/12/Ofsted-Report-Oct-2008.pdf
https://www.lotc.org.uk/wp-content/uploads/2010/12/Ofsted-Report-Oct-2008.pdf
https://www.lotc.org.uk/wp-content/uploads/2010/12/Ofsted-Report-Oct-2008.pdf
https://www.lotc.org.uk/wp-content/uploads/2010/12/Ofsted-Report-Oct-2008.pdf
https://doi.org/10.1080/02671520802584095
http://sandhillfoundation.org/wpcontent/uploads/2016/11/Silicon_Valley_OST_Findings_Report_Nov2016_Web.pdf
http://sandhillfoundation.org/wpcontent/uploads/2016/11/Silicon_Valley_OST_Findings_Report_Nov2016_Web.pdf


Out-of-School Learning of Teacher Candidates’ Opinions on Their Experience 

 
[4297] 

Tal, T. (2012). Out-of-school: Learn%ng exper%ences, teach%ng and students’ 
learn%ng. B. Fraser, K. Tob%n. & McRobb%e C. (Eds.), Second Internat)onal 
Handbook of Sc)ence Educat)on. Spr)nger Internat)onal Handbooks of 
Educat)on, 24. Spr%nger, https://do%.org/10.1007/978-1-40209041-7_73 

Topçu, E. (2017). Out of school learn%ng env%ronments %n soc%al stud%es 
educat%on: A phenomenolog%cal research w%th teacher cand%dates. 
Internat)onal Educat)on Stud)es,10(7), 126-142, 
https://do%.org/10.5539/%es.v10n7p126 

Torun, Ü. (2021). Sosyal b)lg)ler öğretmenler)n)n ve öğretmen adaylarının okul 
dışı öğrenmeye yönel)k görüşler). [Tez no. 686917] [Unpubl%shed Master’s 
thes%s, Ah% Evran Un%vers%ty]. YÖK Ulusal Tez Merkez% 

Türe, H. (2022). Sosyal b%lg%ler ve okul dışı öğrenme. Ö. Gürdoğan Bayır & T. 
Selan%k Ay (Eds.), Alternat)f yaklaşımlarla sosyal b)lg)ler eğ)t)m) (pp. 341–
401). Pegem Yayıncılık.  

Yıldırım, A., & Ş%mşek, H.  (2013). Sosyal b)l)mlerde n)tel araştırma yöntemler) 
(9. Baskı). Seçk%n Yayıncılık.  

Yıldırım, H. İ. (2020). The effect of us%ng out-of-school learn%ng env%ronments 
%n sc%ence teach%ng on mot%vat%on for learn%ng sc%ence. Part)c)patory 
Educat)onal Research (PER), 7(1), 143–161. 
https://do%.org/10.17275/per.20.9.7.1 

Yıldırım, R. (1998). Öğrenmey) öğrenmek, S%stem Yayıncılık.  
 

 

GENİŞLETİLMİŞ ÖZET 

 Amaç: Bu çalışma %le öğretmen adaylarına okul dışı öğrenme ortamları 
konusunda deney%m ed%nmeler% ve öğretmen adaylarının, okul dışı öğrenme 
etk%nl%kler%ne düzenleyen ve katılımcı olarak %lk elden deney%mler%ne yönel%k 
görüşler%n% bel%rlemek amaçlanmıştır. Çalışma kapsamında Konya ve 
Ereğl%’de yer alan eğ%t%m, tar%h, b%l%m ve yaşamla %lg%l% mekânlarda okul dışı 
öğrenme etk%nl%kler% düzenlenm%şt%r. Bu çalışmanın hem okul dışı öğrenmeyle 
%lg%l% alanyazına hem de öğrenc%lere %lk elden deney%m kazanmalarına katkı 
sağlayacağı öngörülmekted%r. D%ğer yandan ders kapsamında yapılan 
etk%nl%kler%n öğrenc%ler%n okul dışı öğrenmeye yönel%k olumlu bakış açısı 
kazanmalarına, meslek% açıdan etk%nl%k planı hazırlama ve uygulama yapma 
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konusunda b%lg% ed%nmeler%ne, onların becer% gel%ş%mler%ne katkı sunması 
beklenmekted%r. Araştırma %le aşağıdak% sorulara yanıt aranmıştır:  

• Okul dışı öğrenme ortamlarındak% yapılan etk%nl%klerle %lg%l% 
öğrenc%ler%n görüşler% nelerd%r?  
• Okul dışı öğrenme ortamlarında yapılan etk%nl%kler%n öğrenc%ler%n 
becer% gel%ş%m%ne ne tür katkısı olmaktadır?   
• Okul dışı öğrenme ortamlarında öğren%lenler%n öğretmenl%k mesleğ% 
açısından kazanımları nelerd%r? 

Yöntem: Bu çalışmada n%tel araştırma yöntemler%nden durum çalışması 
desen% kullanılmıştır. Bu araştırma, Konya’da bulunan b%r devlet 
ün%vers%tes%n%n “Okul Dışı Öğrenme Ortamları” ders% kapsamında 
yürütülmüştür. Bu derse Türkçe, matemat%k ve sınıf öğretmenl%ğ% bölümler%n%n 
2. ve 3. sınıfında öğren%m gören ve ders% gönüllü olarak seçen 46 öğretmen 
adayı katılmıştır.  Ancak, araştırmanın ver% toplama sürec%ne 27 kız ve 17 
erkek olmak üzere toplam 44 öğrenc% katılmıştır. Çalışmaya katılan öğretmen 
adaylarından 27’s% Türkçe öğretmenl%ğ%, 15’% sınıf öğretmenl%ğ% ve 2’s% 
matemat%k öğretmenl%ğ% bölümünde öğren%m görmekted%r. İk% öğrenc% %se ver% 
toplama sürec%ne katılmak %stemed%kler%n% beyan etm%şlerd%r. Ver% toplama 
sürec%ne katılmayan öğrenc%ler olumsuz b%r durumla karşılaşmamışlardır.  

Ver; Toplama Araçları: Araştırmada ver% toplama aracı olarak, yarı 
yapılandırılmış görüşme formu kullanılmıştır. Alanyazın %ncelenerek daha 
önce yapılmış araştırmalardan ve uzman görüşler%nden yararlanılarak 12 
soruluk taslak yarı yapılandırılmış görüşme formu hazırlanmıştır. B%r sonrak% 
aşamada 2 farklı ün%vers%teden okuldışı öğrenme ortamları konusunda 
çalışmalar yapan 3 alan uzmanının görüşler%ne başvurulmuştur. Alınan ger% 
b%ld%r%mler d%kkate alınarak form yen%den düzenlenm%ş, 10 öğretmen adayıyla 
p%lot çalışma yapılmış ve 9 soruluk form oluşturulmuştur. Araştırma ver%ler%, 
çevr%m%ç% ortamda hazırlanan yarı yapılandırılmış görüşme formu %le 2021-
2022 eğ%t%m-öğret%m yılı güz dönem% sonunda toplanmıştır.   

Ver; Anal;z;: Araştırma ver%ler%n%n çözümlenmes%nde n%tel anal%z 
yöntemler%nden %çer%k anal%z% kullanılmıştır. İçer%k anal%z%nde öncel%kle elde 
ed%len ver%ler detaylı b%ç%mde okunarak anal%z ed%lm%ş ve uygun kodlar 
oluşturulmuştur. Bu kodlar arasındak% ortak ya da farklı özell%kler d%kkate 
alınarak alt temalar ve temalar bel%rlenm%şt%r. Araştırmada geçerl%l%ğ% sağlamak 
%ç%n katılımcı görüşler%ne doğrudan yer ver%lmeye çalışılmıştır. Doğrudan 
alıntılarda et%k açıdan doğru olmayacağı düşünülerek katılımcı %s%mler% yer%ne 
ÖA1 (öğretmen adayı 1), ÖA2, ÖA3… şekl%nde kodlanmıştır. Güven%l%rl%ğ%n 
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artırılması amacıyla ver%ler her %k% araştırmacı tarafından ayrı ayrı anal%z 
yapılarak bulgular karşılaştırılmıştır. Ver%ler%n kodlanması ve kategor% ve 
temalar altına yerleşt%r%lmes% %şlem% her %k% araştırmacı tarafından 
gerçekleşt%r%lm%şt%r. Bu süreçte araştırmacılar arasındak% “görüş b%rl%ğ%” ve 
“görüş ayrılığı” olan konular tartışılarak gerekl% düzenlemeler yapılmıştır.  
Araştırmanın güven%rl%k hesaplaması %ç%n M%les ve Huberman’ın (1994), Görüş 
B%rl%ğ%/Görüş B%rl%ğ%+Görüş Ayrılığı X 100 formülü kullanılmıştır. Buna göre 
araştırmanın güven%rl%ğ% 91,8 olarak bel%rlenm%şt%r.  
Araştırma okul dışı öğrenme ders%n% gönüllü olarak seçen sınıf öğretmenl%ğ%, 
Türkçe öğretmenl%ğ% ve matemat%k öğretmenl%ğ% bölümü öğrenc%ler%n%n 
katılımıyla gerçekleşt%r%lm%şt%r. Derse katılan öğretmen adaylarından bölümler% 
de d%kkate alınarak 4-6 k%ş%l%k gruplar oluşturulmuştur. Her hafta b%r grup 
öğretmen adayı tarafından okutacakları dersler%n kazanımlarını (b%lg%, becer%, 
değer) kapsayan okul dışı öğrenme etk%nl%kler% tasarlanmış ve uygulanmıştır. 
Araştırmacı, planlamadan değerlend%rmeye etk%nl%kler%n her aşamasında 
etk%nl%ğ% düzenleyen gruba rehberl%k yapmıştır. Ancak etk%nl%klerle %lg%l% tüm 
%şlemler (plan, etk%nl%ğ% uygulama, değerlend%rme, ulaşım, %kram, hed%ye, spor 
malzemeler%, sanatçı, yemek vb.) etk%nl%ğ% düzenleyen grup üyeler% 
sorumluluğunda gerçekleşt%r%lm%şt%r. 

Bulgular: Çalışmaya katılan öğretmen adaylarının sınıf dışı öğrenme 
deney%m%n%n anlamına %l%şk%n görüşler%nden hareketle kodlar oluşturulmuştur. 
Kodların benzerl%k ve farklılık durumlarıyla %l%şk%l% olarak alt temalar ve temalar 
oluşturulmuştur. Anal%z sonucunda “%let%ş%m”, “organ%zasyon”, “g%r%ş%mc%l%k”, 
“yaratıcılık”, “duyuşsal gel%ş%m”, “engeller”, “öğret%m becer%s%”, “düşünme 
becer%s%” ve “öner%ler” olmak üzere 9 tema bel%rlenm%şt%r.  

Sonuç, Tartışma ve Öner;ler: Araştırmada; okul dışı öğrenme ortamlarında 
gerçekleşt%r%len etk%nl%kler%n, öğretmen adaylarının %let%ş%m becer%ler%n%n, 
organ%zasyon becer%ler%n%n, g%r%ş%mc%l%k becer%ler%n%n, yaratıcı düşünme 
becer%ler%n%n, duyuşsal becer%ler%n%n gel%ş%mler%ne olumlu yönde etk%s% olduğu 
sonucuna ulaşılmıştır.  

Araştırmada okul dışı öğrenme ortamlarında yapılan etk%nl%kler%n öğretmen 
adaylarının meslek% gel%ş%mler%ne etk%s% %ncelend%ğ%nde; öğretmen adaylarının 
etk%nl%k planlama ve uygulama, d%kkat çekme, derse karşı olumlu tutum 
kazandırma, öğrenmey% kolaylaştırma ve kalıcı öğrenmey% sağlama, yaparak 
yaşayarak öğrenme oluşturma, olası durumlar %ç%n çok yönlü düşünme, 
ed%nd%kler% deney%mler% öğrenc%ler%ne nasıl aktarab%lecekler%n% öğrenme, b%l%msel 
düşünme becer%ler%nde ve öğrenmen%n sınıf ortamı dışında da 
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gerçekleşeb%leceğ%ne da%r %nançların güçlenmes%ne, yen%l%kç% bakış açısı 
gel%şt%rmeler%ne yardımcı olduğu sonucuna ulaşılmıştır.  

Okul dışı öğrenme ortamlarında yapılan etk%nl%kler%n düzenlenmes%nde öğretmen 
adayları %ç%n ortaya çıkan engelley%c% unsurlar %ncelend%ğ%nde; etk%nl%k yer%ne 
ulaşım %ç%n araç bulma, zaman zaman ortaya çıkan tekn%k sorunlar, bel%rs%zl%kler, 
olumsuz hava koşulları g%b% dışsal unsurlarla; etk%nl%k bel%rleme zorluğu ve 
etk%nl%k sürec%nde yaşadıkları yorgunluk g%b% kend%ler%nden kaynaklı engelley%c% 
unsurların yaşanab%ld%ğ% sonucuna ulaşılmıştır.  

Okul dışı öğrenme ortamlarında yapılan etk%nl%klerle %lg%l% öğretmen adaylarının 
öner%ler% %ncelend%ğ%nde; etk%nl%klerle %lg%l% zaman planlamasının %y% yapılması, 
etk%nl%k planının gerçekç% ve ayrıntılı olması, sürpr%z durumlar %ç%n alternat%f 
planlar hazırlanması, okul dışı öğrenme etk%nl%kler%n%n önem%n%n vurgulanması, 
öğrenc% odaklı olması, tüm öğrenc%ler%n katılımının sağlanması, etk%nl%kler%n 
ver%ml%l%ğ%n%n dönem dönem gözden geç%r%lmes%, etk%nl%kler %ç%n ulaşım ve bütçe 
desteğ%n%n sağlanması yönünde öner%lerde bulundukları görülmüştür.  
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