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Abstract

This study designed using the case study research method—a type of qualitative
research—aims to enable prospective teachers to gain experience in out-of-school
learning environments and to identify their views based on their first-hand experiences
as both organizers and participants in out-of-school learning activities. The study
involved 27 female and 17 male prospective teachers studying in the Mathematics,
Primary Education, and Turkish Language Teaching departments of a public university
in Tirkiye. Data were collected via semi-structured interview forms and analyzed
using content analysis. The analysis of the prospective teachers' views regarding the
significance of out-of-school learning experiences resulted in the identification of nine
themes: communication, organization, entrepreneurship, creativity, affective
development, obstacles, teaching skills, thinking skills, and suggestions. An
examination of the prospective teachers' views on out-of-school learning environments
revealed that activities conducted in these settings positively contributed to the
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development of skills such as communication, organization, entrepreneurship, and
creativity, as well as to their affective and professional development. The prospective
teachers identified finding transportation/resources, securing financial support, and
adverse weather conditions as factors that hinder or pose challenges to out-of-school
learning activities.

Keywords: Out-of-School Learning, Teacher Candidate Opinions, Preservice
Teachers, Case Study.

Ogretmen Adaylarmin Okul Disi Ogrenme Ortamlar1 Deneyimlerine
Iliskin Gériisleri

Oz

Ogretmen adaylarina okul dis1 6grenme ortamlar1 konusunda deneyim edinmeleri ve
ogretmen adaylarinin, okul dig1 6grenme etkinliklerine diizenleyen ve katilimci olarak
ilk elden deneyimlerine yonelik goriislerini belirlemeyi amaglayan bu ¢aligma nitel
arastirma yontemlerinden durum ¢aligmast aragtirma deseninde tasarlanmugtir.
Arastirmaya Tiirkiye'de bir devlet iiniversitesinin matematik, smnif ve Tiirk¢e
ogretmenligi boliimlerinde okuyan 27 kiz ve 17 erkek 6gretmen adayr katilmistir.
Veriler yar1 yapilandirilmig goriisme formu ile toplanmig ve igerik analizi ile analiz
edilmistir. Ogretmen adaylarmin okul dis1 6grenme deneyiminin anlamina iligkin
goriiglerinin analizi sonucunda iletisim, organizasyon, girisimcilik, yaraticilik,
duyussal gelisim, engeller, 6gretim becerisi, diisiinme becerisi ve Oneriler olmak {izere
9 tema belirlenmistir. Ogretmen adaylarinin okul dis1 6grenme ortamlarina yénelik
goriisleri incelendiginde; okul disi 6grenme ortamlarinda yapilan etkinliklerin
Ogretmen adaylarmin iletisim, organizasyon, girisimcilik, yaraticilik gibi beceri
gelisimleri ile duyussal gelisimleri ve mesleki gelisimleri {izerinde olumlu yonde
katkis1 oldugu belirlenmistir. Ogretmen adaylar1 okul dis1 6grenme etkinliklerini
engelleyici ve zorlayict unsurlar olarak; ara¢ bulma, ekonomik destek, olumsuz hava
kosullarin1 belirtmislerdir.

Anahtar Kelimeler: Okul Dis1 Ogrenme, Ogretmen Adayr Goriisleri, Ogretmen
Adaylari, Durum Calismasi.

INTRODUCTION

The importance of the concept of learning is based on a simple fact. We acquire
most of the knowledge, skills, attitudes and behaviors we need to survive by
learning. We learn how to behave, how to work, how to think, and even how
to learn all these indirectly or directly (Yildirim, 1998). If the interaction of a
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person with his/her environment leads to an intellectual, affective or
behavioral change, one can talk about learning. The person who learns
something new is now definitely different from the previous one. With new
learning, a person's capacity develops; s/he becomes able to do something that
s’he could not do before. In a broader sense, as a result of learning, the
individual attaches a new meaning to the universe s/he is in and redefines
his/her position. (Ozden, 2003). A person's learning ability allows him/her a
constant change in his/her way of life. Therefore, civilized societies regard
education systems as an important national issue and constantly strive to
develop better teaching methods (Ciiceloglu, 1991).

Since learning is affected by cognitive, affective and social factors, it is
important how learners think, feel and act. In this case, learners should not be
just viewers and consumers. Although learning is often associated with school,
it actually continues throughout life. As a matter of fact, we get a very small
part of the information we need to survive from school, and to a large extent,
we learn from our experiences (Yildirim, 1998). Based on the fact that
education or learning is not limited to school today, the development of
comprehensive extracurricular activities has become an important feature of
modern education.

Out-of-school activities are part of learning that extend the scope of the
curriculum and include direct learning experiences. Provided that it is planned
on the basis of educational programs and achievements (Simsek & Kaymaket,
2015), teaching practices outside the school are another form of teaching
(Tiire, 2022). Learning out-of-the-school is not a goal, but a tool providing a
learning framework that uses the environment and community, develops
learning capacity, and provides various experiences to children and young
people.

Out-of-school experiences differ from those that occur with traditional
teaching methods, as children and young people can be encouraged to use a
wider range of social skills, such as leadership and teamwork. Indeed,
evidence suggests that out-of-school learning can help increase achievement
and improve positive behavior in the school (Educating Adventures, 2022a).
With learning experiences taking place outside the school, when students put
what they theorized behind the desk into practice in the “actual world”, a
learning experience enhancing learning and supporting personal and social
development emerges (Larsen et al., 2017) in other words, “experiential” or
“authentic” learning takes place (Claiborne et al., 2020).
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Since out-of-school learning includes educational activities done outside the
school, it can also be described as out-of-class learning, outdoor learning or
field trip in the literature. Teaching out of school can help teachers see the
world and environment through students' eyes and teach some courses to
students better (Claiborne et al., 2020). Educational outcomes of these
activities focus on the following five areas (Behrendt & Franklin, 2014):

* Developing social and personal skills

* Developing observation and perception skills

* Adding relevance and meaning to learning

* Providing first-hand real-world experiences

* Increasing intrinsic motivation and interest in the subject

Out-of-school learning encourages children and young people to participate in
aesthetic, physical, affective and cognitive experiences as part of their
learning. Moreover, learning in a less structured environment can provide a
more relaxing learning experience for many students (Bozkurt, 2021). Studies
indicate that outdoor learning offers some health benefits for student, by
increasing the use of green space or “green exercise” and their physical
activity levels (Learning and Teaching Scotland 2010), and that outdoor
learning experiences also offer some personal benefits for communication,
problem solving, information technologies, collaboration, and learning skills
(Learning and Teaching Scotland, 2010). In addition, outdoor activities can be
an opportunity for students to explore the nature in reality (Henriksson, 2018)
and it can be very useful in courses related to both natural and social sciences
(Tal, 2012; Topgu, 2017; Torun, 2021; Yildirim, 2020).

In some studies, it has come out that organizing a school trip or out-of-class
learning activity may seem more costly for teachers than it actually is in many
respects (Educating Adventures, 2022b), and that teachers do not have enough
information about the necessary procedures before visits to out-of-school
environments (Basak, 2021). In addition, it has been concluded that teachers'
attitudes towards out-ofschool learning and their awareness of out-of-school
learning are important, and that teachers' lack of self-confidence and lack of
experience in out-of-school learning appear to be a reason for avoiding outof
-school learning (Henriksson, 2018). In order for teachers to have a more
positive approach towards out-of-school learning, it is important that they take
courses, and experience out-of-school learning when they were teacher
candidates. Accordingly, in this research, it was thought that it would be useful
to reveal the opinions of teacher candidates who took the out-of-school
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learning course about the knowledge they gained during this course and the
experiences they had.

Within the scope of the research, various out-of-school learning activities were
organized in Konya and Eregli at locations associated with education, history,
science, and social life. The study is expected to contribute both to the
literature on out-of-school learning and to the experiences gained by the
students. Furthermore, these activities are anticipated to help students develop
a positive perspective on out-of-school learning, as well as acquire knowledge
and improve their skills regarding the planning and implementation of
professional activities. The aim of this research is to enable pre-service
teachers to gain experience in out-of-school learning environments and to
determine their views on these experiences. The research questions formulated
for this purpose are as follows:

(1) What are the students' views regarding out-of-school learning
activities?

(2)  How do out-of-school learning activities contribute to the students' skill
development?

(3)  What are the contributions of out-of-school learning environments to
the teaching profession?

METHOD

This study, which aims to reveal the views of prospective teachers regarding out-
of-school learning environments, adopts the case study design—a qualitative
research method. A case study is a scientific research method used when a
phenomenon requires in-depth examination (Biiylikoztlirk, 2022). As this study
aims to identify the experiences prospective teachers gain while organizing and
participating in out-of-school learning activities, as well as their views on these
experiences, it is classified as a case study.

Participants

This study was conducted within the scope of an elective course titled "Out-of-
School Learning Environments" offered at a public university in Tiirkiye. Forty-
six pre-service teachers—enrolled in the second and third years of the Turkish
Language Teaching, Mathematics Teaching, and Primary Education departments
and having voluntarily selected the course—participated in this elective.
However, a total of 44 students—27 female and 17 male—voluntarily
participated in the study. Of the participants, 27 were studying Turkish Language
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Teaching, 15 were in Primary Education, and 2 were in Mathematics Teaching.
Two students did not wish to be included in the data collection process. No
negative consequences were imposed on the students who declined to participate
in the data collection process. The participants were selected using the purposive
sampling method, which enables the acquisition of in-depth information
regarding the topics under investigation (Balci, 2004).

Data Collection Tool & Data Collection

In this study, a semi-structured interview form was used as the data collection
tool. Semi-structured interviewing is one of the most effective methods for
gathering information about participants' experiences, emotions, thoughts, and
attitudes (Yildinm & Simsek, 2013). Based on a literature review and expert
opinions, a draft semi-structured interview form consisting of 12 questions was
prepared. Subsequently, the researchers consulted three experts from two
different departments specializing in out-of-school learning environments to
obtain their feedback. Necessary revisions were made to the form in light of the
experts' opinions. A pilot study was conducted with 10 pre-service teachers who
were not included in the main study, resulting in the creation of the final form,
which consisted of 9 questions.

The research data were collected at the end of the 2021-2022 academic year fall
semester using the semi-structured interview form, which was prepared as a
Google Form.

Data Analysis

The content analysis, one of the qualitative analysis methods, was used in the
analysis of the data. The basic process in content analysis is to gather similar data
taking certain concepts and themes into account, and to organize and interpret
them in a way that the reader can understand (Yildirim & Simsek, 2013). In the
analysis, first of all, the data were reviewed in detail and appropriate codes were
created. Later on, the categories were created considering the common or
different features among the codes.

Sub-themes and themes were determined based on the codes. In order to ensure
validity, direct quotations were included in the research as well. Thinking that
direct quotations would not be ethical, instead of using their real names, they were
coded as TC1 (teacher candidate 1), TC2, TC3... In order to increase the
reliability, the data were analyzed by both researchers and the findings were
compared. The process of coding and deciding on the appropriate categories and
themes was done, cooperatively, by both researchers. The necessary corrections
were completed by discussing the “consensus” and “disagreement” between the

[4281]



Celalettin CELEBI, Ugur ATASEVEN & Ayse MENTIS TAS

researchers and Miles and Huberman's (1994) formula,
Consensus/Agreement+DisagreementX 100, was used to calculate the reliability.
Accordingly, the reliability of the study was determined as 91.8.

Out of School Learning Activities

This research was done with the participation of students from classroom
teaching, Turkish teaching and mathematics teaching departments who
voluntarily registered out-of-school learning course. First of all, the researchers
informed the participants, for two weeks, about the type and purpose of the
activity, course outcomes, things to consider during the activities, trip plans,
permissions, things to be done, paperwork, transportation, sponsor support, out-
of-school teaching environments that can be used in the course. Taking their
departments into account, groups of 4-6 people were formed. Each week, out-of-
school learning activities were designed and implemented by a group of teacher
candidates, covering the acquisitions (knowledge, skills, values) of the courses
they will teach when they start the profession. The researchers guided the groups
organizing every stage of the activities, from planning to evaluation. However,
all other arrangements like planning, doing the event, evaluation, transportation,
catering, gifts, sports equipment, artists, meals, etc. were done by group members
organizing the event.

The first event was held in Konya Mevlana Museum due to its historical and
cultural importance. The group members organizing the event prepared some
activities about the museum. They informed their friends about the scientific and
literary characteristics of Mevlana himself, his works, and the historical places in
the area. They also handed the worksheets out they prepared to their friends in
order to attract attention to the artifacts in the museum and asked them to fill the
worksheets in.

In order to draw attention to the role of the science center in education, the second
visit was to Konya science Center. Sultans of Science, Our Body, Our World,
Our Universe, New Horizons, Basic Steps galleries and workshops in the
NanoFest area were visited with the help of guides. The group members discussed
the importance of science in our lives, the functions of science centers and their
contribution to education. After the activity, the participants filled the worksheets
prepared by the group members in, again.

The third activity was held in Eregli Vasfiye Ergin Nursing Home in order to
understand human life holistically, to acquire basic human values, to ensure
intergenerational integration, and to have a good time with elderly people. During
the visit to the nursing home, the participants listened to the life stories of the
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elderly, gave them various gifts, recited poems and sang folk songs to the
accompaniment of saz. They brainstormed what could be done to spend time
more efficiently and to improve the living conditions of the elderly. In addition,
the participants wrote essays on the life cycle of people.

As part of the fourth activity, participants visited the historic school campus,
which has served successively as the Ivriz Village Institute, the Ivriz Anatolian
Teacher Training High School, and—currently—the Ivriz Social Sciences High
School. The school principal introduced the school, gave information about the
historical development and current status of the school, and talked about the
importance of the school in terms of reflecting the developments in education
during the republican period. Afterwards, the group members went to the area
where the Ivriz Rock Monument is located and gave information about the
historical background of it. The participants formed a mind map reflecting the
places, feelings, thoughts, and the information they got during the activity
considering the figures of the ivriz Rock Monument.

The fifth event was held at a village school called Aziziye Aysana Ozkogak
Primary School. The day of the event coincided with the Teachers' Day on
November 24, and during the event, it was emphasized that teaching is a sacred
profession and done in all kinds of environments. The teachers were treated to
Roses and Turkish delight. Teachers and teacher candidates played various games
such as sack race, darts, volleyball, basketball, musical chairs, face painting, golf,
badminton, tug-of-war, and there was also a clown show. The participants handed
out some pencil sets to the students. They also wrote texts, poems and drew
pictures etc., describing the event that most affected them during the event.

The sixth event was held at the Eregli Museum, located in downtown Eregli and
had artifacts from various periods. The curator informed us about the artifacts in
the museum. The participants exchanged ideas on how museum education can be
done in primary and secondary school Turkish courses, and how they can be
associated with courses. In the second stage of the event, the participants went to
the Riistem Pasha Caravanserai, from the Ottoman period, located in downtown
Eregli. The participants were informed about the architectural features of the
caravanserai, its purposes of use (currently serving as the national library),
Riistem Pasha, who had the caravanserai built, and the conditions of the period.
The group members asked the participants to fill the worksheets in they had
prepared about the artifacts in the museum and the caravanserai.

As the seventh activity, AFAD teams informed the students about disaster
awareness and did fire drills. In the eighth event, the students planted saplings in
the school garden on 11.11.2021. In the ninth event, since the weather conditions
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were not suitable, virtual museum visits, synchronous or asynchronous
broadcasts of various national parks in the world were done. For each of the
activities the participants were asked to write articles, poems, pictures,
compositions, and make posters or mind maps.

Ethical Considerations

The researcher declares that he carried out the study by adhering to the ethical
rules that must be followed in human experiments as stated in the Helsinki
Declaration of 2013. Furthermore, this study was conducted in accordance with
the approval of the Selcuk University Faculty of Letters Scientific Ethics Review
Committee, numbered 2022/17.

FINDINGS

This part has the findings of the research and the opinions of teacher candidates
on their out-of-school learning experiences. As a result of the analysis, 9 themes
called “communication”, “organization”, “entrepreneurship”, “creativity”,
“affective development”, “obstacles”, “teaching skills”, “thinking skills” and
“recommendations” have emerged. The opinions of pre-service teachers about
the contribution of activities in out-of-school learning environments to their
skill development are given in Table 1.

Table 1
Effects of the activities done during out-of-school learning environments

course on the skills development of teacher candidates
Theme Sub-theme Student Statements

... I'had the opportunity to easily communicate with people from different

Contacting ages and groups in the places I went to for the event (museum, science
center, village ...) and witness their lives. TC 10

Self- It helped me express myself better. It has become easier for me to

expression communicate with people easily. TC 26

Listening [ learned to listen to people better TC 40

Empathy  Since we learned to think like others, it had positive effects on our
communication TC 39

Socializati It has improved our social relations. It allowed us to meet new friends TC

on 27
The.target I got an idea about which activities to do for which age groups TC 42
audience
Needs I learned what attracted people's attention, what to do about it, what to pay
analysis attention to. TC 13

. When [ started to prepare one, I realized that it is necessary to think
Planning

‘ Organization | Communication

carefully about every detail. TC 38
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Making an
organization

Teamwork

Activities in out-of-school learning environments have had a very
positive impact on our organizational skills... TC18.

First, it taught me what teamwork is. We talked to our teammates first,
listened to each other, and talked to other people while organizing...
TC 2.

Being active-

While planning the event, thinking about how to do it, generating
ideas, exchanging ideas with people, and being in contact with people

sociable at the events we went to, increased my entrepreneurial skills and made
me a more active person TC 23.
Perseverance - This course taught me to use all the possibilities, not to be discouraged,
S persistence and to strive to realize an idea. TC 32.
é I'm a shy person. While planning an event, I think that my self-
% Building self- confidence increases by communicating with people who are older or
§ confidence younger than me. As for the teaching profession, it was a great
= contribution to me as I should not be shy. TC 14
«E While planning the activities, I realized that the teaching profession
= . should actually get rid of traditional methods and take into account the
Innovative s .
outlook needs of the age and individuals, as well as the modem educatlopal
models all over the world, and shape our teaching and education
accordingly. TC 10
Risk taking It taught me to take risks and stick to them. TC 13.
Prediction I need to consider possible risks. TC 24
At the museum, I got an idea: "Leave a work on the world". This idea
Fluency opeqed my horizons. W_e are not creative at all, nowada}./s‘ We are
passive in our most creative age for reasons such as academic pursuits,
work, retirement etc. ... TC 17
o In these activities we prepared gifts for children, by paying attention
2  Elaboration to their age groups. I think it returns me well as we design activities
- that require dexterity and creativity. TC 10
8 It definitely increased my thinking ability. It has contributed positively
Flexibility to our thinking about how we can produce something different in the
most difficult times. TC 12
...For example, planting and traveling activities can be used together.
Originality You can go to a place in need of forestation, and students can do

forestation there. TC 11

Considering Table 1, teacher candidates state that their communication skills have
improved. They stated that they have learned how to communicate with people
of different ages and backgrounds thanks to the out-of-school learning activities;
they met different people and became more socialized. Out-of-school learning
activities have contributed to the development of their communication skills,
which are also necessary in terms of teaching, such as expressing themselves,
speaking in front of the community, persuading, being open to criticism,

empathizing, and active listening.

Additionally, it has been found that that the teacher candidates' out-of-school
learning activities have improved their organizational skills. They also stated that
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they gained some skills such as recognizing the target audience and taking their
needs into account while making an organization and planning an event down to
the smallest detail. They shared the work among their teammates during the
organization and that they did the activities through teamwork.

It is concluded that out-of-school learning environments improve the
entrepreneurial skills of teacher candidates, too. They also contribute to the
development of teacher candidates’ characteristics of being active-sociable,
persevering-persisting and cooperating. It can be concluded that with these
activities, teacher candidates have an innovative perspective, gain self-
confidence, and develop entrepreneurial characteristics such as taking risks and
predicting the future.

It can also be thought that the activities carried out in out-of-school learning
environments course have contributed to the creativity of teacher candidates.
They stated that they developed different ideas thanks to the activities, detailed
all the stages from planning to implementation, gained flexibility in finding
different solutions when faced with different situations, and developed original
ideas in designing activities based on their experiences and observations.

Table 2

Effects of the activities done during out-of-school learning environments course

on the affective development of teacher candidates

Theme Sub-theme Student Statements

Satisfaction = We had a lot of fun activities, especially our visits to our elderly
people and the village school event made me very emotional. It was
very pleasing to see the happiness on their faces and to see them
having fun. After these activities, I want to be a teacher to students
who do not have the opportunity. TC 32

Excitement It was usually exciting and enjoyable because we discovered new
things. TC 8

Motivation = Because, the innocent look in the eyes of the children in the village
schools we went to reflected their gratitude. Therefore, I would like
to state that I was very impressed while doing this activity, and this
event added a lot to me. TC 10

Feeling When the event ended and my friends were happy and satisfied, I felt
valued proud and happy. There were times when I found myself in the
activities of my friends and felt like a human being. For example, a
visit to a nursing home and a village school activity are examples of
these. TC 25
Curiosity It caused me to act with curiosity like children. TC 37

Affective development
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Discovering I felt just like an explorer. I was fascinated by witnessing new things

something  at each event. It was as if I was discovering everything I saw and

new witnessed. Especially in the activities with intense mobility, this
feeling was heightened. TC 11

Complicated While doing the activity, I experienced many emotions at the same

feelings time. I was excited, my self-confidence increased, 1 was sad,
sometimes I despaired, I was happy, I had fun. TC 23

Sadness The nursing home activity, especially, made me very emotional. TC 8

Anxiety We also worried about whether our friends would like our event or if

it would turn out as we planned. TC 42
Getting rid I was a little excited before doing the event. I was wondering if there
of anxiety would be any problems. Later, I overcame this excitement by talking
to my group mates. I was very happy during the event. TC 9

Taking Table 2 into account, it is obvious that the activities create different
emotional states in teacher candidates. Almost all of the teacher candidates
described the activities as pleasing, fun and exciting. It has been found that active
participation in the activities and doing work for the benefit of the society cause
teacher candidates to feel valuable and motivate them to start their profession. It
can be thought that the participants’ encounters with different situations in their
learning environments increase their curiosity and make them feel like explorers.
The teacher candidates stated that they experienced different emotions such as
happiness, hopelessness, excitement and anxiety during the activities. They also
stated that they were worried before the activities, but they overcame their anxiety
in time.

Table 3
The obstacles that teacher candidates experience during out-of-school learning
environments course

Theme Sub-theme Student Statements
Transportation We had trouble finding a vehicle. But after a short while we got it
done. TC 38

While doing the activity, we faced some obstacles. At times, we

Technical i A . .
CCRMICALISSULS - uld not put what we had in mind into practice. We tried to find new

Weather solutions instead. TC 21
conditions We encountered unwanted weather conditions during our event. TC
29
Economic The only thing that challenged us was finding sponsors. TC 35
problems Not being able to determine the problems in advance was one of the
g Ambiguity situations that put us in an awkward situation. TC 31.
g  The difficulty of . . . . .
«2 d eteerlililll(;:llg};l(‘: I had a little difficulty in finding the right event. Apart from that, we
8 activity progressed quite nicely. TC19
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First of all, we had to gather in one place and work with friends to
prepare gifts for children. Going to the youth center was obviously

Fatigue tiring for me, but when we distributed the gifts to the children, there
was no trace of tiredness when we saw the happiness in the
children's faces. TC 10

Considering Table 3, it is clear that many external and internal factors affect
teacher candidates while organizing out-of-school learning activities. Some of the
external factors can be listed as finding the necessary vehicle for transportation,
technical problems that arise from time to time, ambiguities, undesirable weather
conditions, and some obstacles such as the difficulty of determining the right
activity and the fatigue they experience during the activity.

Table 4
Effects of the activities done during out-of-school learning environments course
on the professional development of teacher candidates

Theme Sub-theme Student Statements
Attrac'tmg I learned how to draw children's attention to the course. TC13
attention
f;l';:;‘egnig:; While planning an organization, we learned what to do from the
an event beginning to the end. TC 31
Ensuring
permanent I will ensure learning to be more permanent. TC 20
learning

I think that such activities develop students and enable them to learn
Making learning more easily... So organizing these activities in this course can be an

[72]
= easier exercise for me. I think I will not have any difficulties as I know
o how to plan and organize an event in the future. TC 23
-_E I will plan my activities according to the needs and interests of the
g Student- students. We learned practically how to do the activities in the
= centered correct way. This will be helpful for me when I become a teacher.
TC 35
De‘ie.hpmg.a I learned how to make children learn effectively, how to like the
positive attitude lesson and the school. TC13
for the course :
What I learned in this course taught me that everything is a part of
Learning by educgt.ion and it can be done. anywhere, even in the most challenging
experience conditions. I b;heve that_thls course gontrlbuted a lot to me to be a
good teacher since learning by experience will provide permanent
learning for children. TC 25
Innovative I realized that education can be done everywhere, not just in the
" outlook classrooms. I want to create this awareness in my students... TC 38
'é - ?:;:;::E;:;ensmna When planning, there should always be alternative plans. TC 37
=% Scientific I have developed my scientific thinking as well as an understanding
= thinking of art. The artifacts there are arranged in chronological order and
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have the characteristics of the period. For instance, information
about the Neolithic age and the biface are exhibited in the same
section. This is “systematicity”, one of the most important
characteristics of science. TC17

Change of Now, I know that nothing is impossible. With intention, one can

mentality work out many issues. TC 25

Getting It taught me what to think _about, how to act and how to make
. students active when making a plan for my students in the

experience

future... TC 41

Taking Table 4 into account, it is obvious that the activities done in the out-of-
school learning course triggered a change in thinking skills of teacher candidates.
The activities help the participants to improve their skills such as planning and
doing activities, how they will attract student attention to the course and how they
will gain a positive attitude towards the course, student-centered teaching for
permanent and easy learning, and learning by experience. The teacher candidates
stated that they internalized the idea that education could be done in any
environment as well as the classroom, as a result of the activities. They also
improved their scientific thinking skills, and gained the ability to think
multidimensionally about possible situations, and learned how to transfer their
experiences to their students.

Table 5
Suggestions of teacher candidates about the activities done during out-of-school
learning environments course

Theme Sub-theme Student Statements
Student In order for the event to be more effective, all participants should
participation actively participate in the event. TC26
Student Activities should attract student attention and should not be

boring. If this can be ensured, students make the most benefit.
TC3
In order to benefit from the activities, the activity plan must be

centered

é Should have a prepared in a realistic and detailed way at the very
":% realistic and beginning...During the activity, it should be emphasized that
80 detailed activity students gain first-hand experience. Assignments or homework
& plan assigned after the activity should make the learning permanent

and help students remember what they have learned. TC 18
Since it is considered a waste of time, there are not enough
activities and trips at schools and they are not thought to be
important. I think that the experiences in out-of-school
environments course are more memorable, therefore, such
activities should be done more frequently. TC 23

Should include
more activities
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The importance Everyone should be informed about the importance of these

of activities .. . .
events. School administrations should ensure that students visit
should be .
. such environments. TC 32
explained

First of all, I think that plans for each week should be ready for
this course, which shows us that teaching can be done not only

An - alternative at school, but also by experiencing it personally, in order for this

plan lesson to be more effective, alternative plans should be ready for
undesirable situations. TC 22
M The undisciplined behaviors of the participants affected the
ore s . . : .
s activities negatively. It will be beneficial for event organizers to
disciplined :
be more active. TC 10
The The contribution should be considered by observing its pros and
effectiveness cons, and if necessary, it should be included in the curriculum at
review all levels. TC 10

While we were doing the activities, there was a limited time. I

Planning time advise to consider the time very well before the activity. TC 21

A guide There should be guides around. TC 27

Transport Transportation should be provided. TC 42

Financial I think that sponsor and some aid from the municipality will be
support beneficial in order to make the activities more attractive. TC 29

Taking Table 5 into account, it is clear that teacher candidates made some
suggestions for the things to be considered during planning and implementation
stages of activities and the supportive elements during the activities in order to
make them more qualified. The participants also stated that the activity plans
should be realistic and detailed, and an alternative plan should always be ready in
case things get complicated. The teacher candidates emphasized that the
importance of out-of-school learning activities should be explained and the
activities should be student-oriented, that active participation in the activities
should be ensured, that the participants should be more disciplined, and that the
effectiveness of the activities should be reviewed from time to time, that when
needed it is helpful to benefit from guides, transportation facilities and sponsors,
if possible.

DISCUSSION, CONCLUSIONS AND RECOMMENDATIONS

In this study, aiming to reveal the opinions of teacher candidates about out-of-
school learning environments course, it has been revealed that the course has a
positive effect on the skill development, affective development and professional
development of teacher candidates. In the interviews, the participants stated that
they experienced some obstacles and negative experiences such as finding a
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vehicle to reach the place where the out-of-school learning activity will be held,
undesirable weather conditions, and difficulty in deciding on the activity. The
participants also made some suggestions for the activities to be more qualified.

EE T4

As a result of the analysis 9 themes called “communication”, “organization”,
2% ¢ 2% ¢¢

“entrepreneurship”, “creativity”, “affective development”, obstacles”, “'teaching
skills”, “thinking skills” and “recommendations” came out.

Considering the effects of the activities done in out-of-school learning
environments on the skill development of teacher candidates;

(1) It has been concluded that it contributes to the development of
necessary communication skills that are very important for teaching such as
self-expression, public speaking, persuading people, being open to criticism,
having empathic skills and active listening. Carrier (2009) also concluded
that when teacher candidates have the opportunity to learn in authentic out-
of-school environments, their self-efficacy and self-confidence are
positively affected.

(2) It has been found out that teacher candidates improve their
organizational skills through experiences such as getting to know the target
audience, taking their needs into account, planning the organization, and by
sharing the work among the team members during the process. Silicon
Valley (2016) states, in its report based on observations, that out-of-school
learning can help students plan, choose among alternatives, reflect their
experiences and learn from experiences, as well as develop a sense of
belonging and better communication with their peers and adults by
developing strong social skills, and in turn, as a result of the development
of social skills, leadership, cooperation with others, taking responsibility,
being productive and entrepreneurial characteristics develop.

(3) It has been concluded that the activities have contributed to the
development of entrepreneurial characteristics in teacher candidates such as
participating in the activities, collaborating, having an innovative
perspective, gaining self-confidence, taking risks and predicting the future.
This result contributed to the increase of the self-confidence in students
participating in the activities, the development of their leadership qualities
and to be more communicative (Malone, 2008). It is in line with Marchant
et al. (2019a), conclusion that out-of-school learning environments also
contribute to the development of skills such as problem solving, perceiving
risks and discussing, which are important skills for child development.
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(4) It has been concluded that the activities done in out-of-school learning
environments course have helped the participants to produce different ideas,
gain the ability to find different solutions to different situations and
problems, develop original ideas by using their experiences and
observations, and contribute to the development of their creativity.

It came out that the participants describe the activities as fun, satisfying and
exciting. In addition, it was concluded that the participants felt valuable and
motivated, encountering different situations increased their sense of curiosity, and
experienced different emotions such as happiness, hopelessness, excitement and
anxiety during the activities. The results of our research are also in parallel with
the results of some studies in the literature. Considering the results of previous
researches, the fact that teachers have positive opinions about the experiences
they have had the course confirms this conclusion (Ofsted, 2008; Cicek & Saracg,
2017). Moreover, according to the research report published by Ofsted (2008),
learning out of the school contributes to improving personal, social and emotional
development of students (Ofsted, 2008) and that out-of-school learning increases
the desire to learn, commitment to school and participation in activities (Fjortoft,
2004; Dettweiler et al., 2015) also support our results. Considering the effects of
the activities done in out-of-school learning environments course on the
professional development of teacher candidates, it can be inferred that, the
participants' abilities in planning and implementing activities, catching attention,
gaining a positive attitude towards the lesson, facilitating learning and ensuring
permanent learning, learning by experience, multidimensional thinking, learning
how to transfer their experiences to their students, scientific thinking skills and
the belief that learning can also occur out of the scholl and developing an
innovative perspective have strengthened.

Some research findings stating that out-of-school learning environments help
students reach higher learning quality by offering more than they can do in the
school (Nundy, 2001), they offer opportunities for the use of previously learned
information, help the previous information to be more permanent, develop a
positive attitude towards the lesson and it contributes to the increase in
motivation, creates an interesting and fun learning environment for the
participants and improves the social interactions of the participants (Cigek &
Sarag, 2017) are in parallel with the results of our study. Additionally, Marchant
et al. (2019a), in their study, found out that out-of-school learning environments
have some benefits in personal, social, physical and curricular areas. They also
stated that out-of-school learning environments have the effect on encouraging
children with all learning styles to reach the goals of the curriculum, keeping
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students active and supporting learning, and as a result, it is a method that helps
students to realize their academic potential. Considering the obstacles teacher
candidates face in the organization of activities, it is noticed that they experience
some obstacles arising from themselves such as finding a vehicle for
transportation, having difficulty in determining the activity, sometimes, due to
some external factors such as technical problems, undesirable weather conditions,
and fatigue.

According to the findings by Power et al. (2009), although there is a lot of
research on the benefits of out-of-school learning, some obstacles such as
resource constraints, inflexible regulations and risk aversion are the limiting
factors. According to Ernst (2014), students and teachers' concerns about safety
and students' feeling that they are limited by the rules set by teachers negatively
affect the implementation and participation in out-of-school learning activities.

Marchant et al. (2019b), suggested that in order to eliminate this problem, support
of school administrators and senior teachers, as well as the role of a facilitator of
parents, can be effective in eliminating some of those obstacles. According to
MacQuarrie (2018), in order to eliminate the obstacles and in order for these
activities to be successful, schools should regard them not as a separate activity
from teaching, but as a way to achieve the goals of the curriculum. Taking the
suggestions of teacher candidates regarding the activities done in out-of-school
learning environments course into account, it is noticed that they made
suggestions about making a good, realistic and detailed plan, preparing
alternative plans, emphasizing the importance of out-of-school learning activities,
being studentoriented, ensuring the participation of all students, the efficiency of
the activities, reviewing the activities from time to time, getting help from a guide
when needed, providing transportation and financial support for activities.

It is thought that out-of-school learning activities should be included more
frequently within the scope of elective and compulsory courses in faculties of
education.

In order to make out-of-school learning activities in faculties of education more
efficient, it is thought that it is important to make effective planning and to carry
out activities in different learning environments.

It would be useful to determine the level of change in students by conducting
more comprehensive research on the contribution of out-of-school learning
environments to students.
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In order to benefit more effectively from the activities to be carried out in out-of-
school learning environments, it is necessary to establish logistical support
mechanisms such as transportation, organization and food.
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GENISLETILMIiS OZET

Amacg: Bu calisma ile 6gretmen adaylarma okul dist 6grenme ortamlari
konusunda deneyim edinmeleri ve 6gretmen adaylarinin, okul dis1 6grenme
etkinliklerine diizenleyen ve katilimci olarak ilk elden deneyimlerine yonelik
gorliglerini  belirlemek amaglanmistir. Calisma kapsaminda Konya ve
Eregli’de yer alan egitim, tarih, bilim ve yasamla ilgili mekanlarda okul dis1
ogrenme etkinlikleri diizenlenmistir. Bu ¢alismanin hem okul dig1 6grenmeyle
ilgili alanyazina hem de dgrencilere ilk elden deneyim kazanmalarina katki
saglayacagl oOngoriilmektedir. Diger yandan ders kapsaminda yapilan
etkinliklerin 6grencilerin okul dis1t 6grenmeye yonelik olumlu bakis agisi
kazanmalarma, mesleki agidan etkinlik plan1 hazirlama ve uygulama yapma
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konusunda bilgi edinmelerine, onlarin beceri gelisimlerine katki sunmast
beklenmektedir. Arastirma ile agagidaki sorulara yanit aranmigtir:

*  Okul dist Ogrenme ortamlarindaki yapilan etkinliklerle ilgili
Ogrencilerin gorisleri nelerdir?

*  Okul dis1 6grenme ortamlarinda yapilan etkinliklerin 6grencilerin
beceri gelisimine ne tiir katkis1 olmaktadir?

*  Okul dis1 6grenme ortamlarinda 6grenilenlerin dgretmenlik meslegi
acisindan kazanimlari nelerdir?

Yontem: Bu calismada nitel aragtirma ydntemlerinden durum caligmasi
deseni kullanilmigtir. Bu arastirma, Konya’da bulunan bir devlet
{iniversitesinin  “Okul Dist Ogrenme Ortamlarr” dersi kapsaminda
yiirtitiilmistiir. Bu derse Tiirk¢e, matematik ve sinif 6gretmenligi boliimlerinin
2. ve 3. siifinda 6grenim goren ve dersi goniillii olarak segen 46 6gretmen
aday1 katilmistir. Ancak, arastirmanin veri toplama siirecine 27 kiz ve 17
erkek olmak iizere toplam 44 6grenci katilmistir. Caligmaya katilan 6gretmen
adaylarindan 27°si Tirkge Ogretmenligi, 15’1 simmf Ogretmenligi ve 2’si
matematik 6gretmenligi boliimiinde 6grenim gdérmektedir. Iki dgrenci ise veri
toplama siirecine katilmak istemediklerini beyan etmislerdir. Veri toplama
stirecine katilmayan 6grenciler olumsuz bir durumla karsilagsmamiglardir.

Veri Toplama Araglari: Arastirmada veri toplama araci olarak, yar
yapilandirilmis goriisme formu kullanilmistir. Alanyazin incelenerek daha
once yapilmig arastirmalardan ve uzman goriislerinden yararlanilarak 12
soruluk taslak yar1 yapilandirilmig gériisme formu hazirlanmistir. Bir sonraki
asamada 2 farkli Universiteden okuldist 0grenme ortamlari konusunda
caligmalar yapan 3 alan uzmaninin goriislerine basvurulmustur. Alinan geri
bildirimler dikkate alinarak form yeniden diizenlenmis, 10 6gretmen adayiyla
pilot calisma yapilmis ve 9 soruluk form olusturulmustur. Arastirma verileri,
cevrimi¢i ortamda hazirlanan yar yapilandirilmis goriisme formu ile 2021-
2022 egitim-6gretim y1il1 giiz ddnemi sonunda toplanmustir.

Veri Analizi: Aragtirma verilerinin ¢oziimlenmesinde nitel analiz
yontemlerinden icerik analizi kullanilmistir. icerik analizinde oncelikle elde
edilen veriler detayli bicimde okunarak analiz edilmis ve uygun kodlar
olusturulmustur. Bu kodlar arasindaki ortak ya da farkli 6zellikler dikkate
alinarak alt temalar ve temalar belirlenmistir. Arastirmada gegerliligi saglamak
icin katilimer goriislerine dogrudan yer verilmeye calisilmistir. Dogrudan
alintilarda etik acidan dogru olmayacag diisiiniilerek katilimci isimleri yerine
OA1 (6gretmen aday1 1), OA2, OA3... seklinde kodlanmistir. Giivenilirligin
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artirilmas1 amaciyla veriler her iki arasgtirmaci tarafindan ayri ayri analiz
yapilarak bulgular karsilagtirilmigtir. Verilerin kodlanmasi ve kategori ve
temalar altina yerlestirilmesi islemi her iki aragtirmaci tarafindan
gergeklestirilmistir. Bu siliregte arastirmacilar arasindaki “goriis birligi” ve
“goriis ayrilig1” olan konular tartisilarak gerekli diizenlemeler yapilmistir.
Aragtirmanin giivenirlik hesaplamasi i¢in Miles ve Huberman’mn (1994), Goriis
Birligi/Gortis Birligi+Goriis Ayriligi X 100 formiili kullanilmigtir. Buna gore
arastirmanin giivenirligi 91,8 olarak belirlenmistir.

Arastirma okul dis1 6grenme dersini goniillii olarak secen simif 6gretmenligi,
Tiirkce Ogretmenligi ve matematik oOgretmenligi bolimii Sgrencilerinin
katilimiyla gergeklestirilmistir. Derse katilan 6gretmen adaylarindan boliimleri
de dikkate alinarak 4-6 kisilik gruplar olusturulmustur. Her hafta bir grup
Ogretmen aday1 tarafindan okutacaklar1 derslerin kazanimlarini (bilgi, beceri,
deger) kapsayan okul dis1 6grenme etkinlikleri tasarlanmis ve uygulanmustir.
Arastirmaci, planlamadan degerlendirmeye etkinliklerin her asamasinda
etkinligi diizenleyen gruba rehberlik yapmistir. Ancak etkinliklerle ilgili tiim
islemler (plan, etkinligi uygulama, degerlendirme, ulagim, ikram, hediye, spor
malzemeleri, sanat¢i, yemek vb.) etkinligi diizenleyen grup iyeleri
sorumlulugunda ger¢eklestirilmistir.

Bulgular: Calismaya katilan Ogretmen adaylarinin smif disi 6grenme
deneyiminin anlamina iligkin goriislerinden hareketle kodlar olusturulmustur.
Kodlarin benzerlik ve farklilik durumlartyla iliskili olarak alt temalar ve temalar
olusturulmustur. Analiz sonucunda “iletigim”, “organizasyon”, “girisimcilik”,
“yaraticilik”, “duyussal gelisim”, “engeller”, “6gretim becerisi”, “diislinme

becerisi” ve “Oneriler” olmak tizere 9 tema belirlenmistir.

Sonug, Tartisma ve Oneriler: Arastirmada; okul dis1 6grenme ortamlarinda
gerceklestirilen etkinliklerin, Ogretmen adaylarmin iletisim becerilerinin,
organizasyon Dbecerilerinin, girisimcilik becerilerinin, yaratict diisiinme
becerilerinin, duyussal becerilerinin gelisimlerine olumlu yonde etkisi oldugu
sonucuna ulagilmistr.

Arastirmada okul dis1 6grenme ortamlarinda yapilan etkinliklerin &gretmen
adaylarinin mesleki gelisimlerine etkisi incelendiginde; 6gretmen adaylarmin
etkinlik planlama ve uygulama, dikkat ¢ekme, derse karsi olumlu tutum
kazandirma, 6grenmeyi kolaylastirma ve kalici 6grenmeyi saglama, yaparak
yasayarak Ogrenme olusturma, olasi durumlar i¢in ¢ok yonlii diisiinme,
edindikleri deneyimleri 6grencilerine nasil aktarabileceklerini 6grenme, bilimsel
diisinme  becerilerinde ve  Ogrenmenin siif ortami  diginda da
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gerceklesebilecegine dair inanglarin  giiglenmesine, yenilikgi bakis agisi
gelistirmelerine yardimcet oldugu sonucuna ulasilmistir.

Okul dis1 6grenme ortamlarinda yapilan etkinliklerin diizenlenmesinde 6gretmen
adaylan i¢in ortaya cikan engelleyici unsurlar incelendiginde; etkinlik yerine
ulasim i¢in arag bulma, zaman zaman ortaya ¢ikan teknik sorunlar, belirsizlikler,
olumsuz hava kosullar1 gibi digsal unsurlarla; etkinlik belirleme zorlugu ve
etkinlik siirecinde yasadiklar1 yorgunluk gibi kendilerinden kaynakli engelleyici
unsurlarin yaganabildigi sonucuna ulasilmistir.

Okul dis1 6grenme ortamlarinda yapilan etkinliklerle ilgili 6gretmen adaylarinin
onerileri incelendiginde; etkinliklerle ilgili zaman planlamasinin iyi yapilmasi,
etkinlik planinin gergek¢i ve ayrintili olmasi, siirpriz durumlar igin alternatif
planlar hazirlanmasi, okul dis1 6grenme etkinliklerinin dneminin vurgulanmasi,
ogrenci odakli olmasi, tiim Ogrencilerin katilmimin saglanmasi, etkinliklerin
verimliliginin donem dénem gdzden gegirilmesi, etkinlikler i¢in ulagim ve biitge
desteginin saglanmasi yoniinde 6nerilerde bulunduklar1 goriilmiistiir.
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